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Children and Families

The “First Assess Communication!” Tool Plus
(The FACT Plus)

Assessment of children and young people 

with additional (social communication) needs 

NB: Girls with social communication difficulties may present differently to boys with social communication difficulties. Please consider the following points before profiling girls using the FACT Plus.

· Girls are especially likely to fall under the radar at school and often social communication difficulties are missed.
· Girls are more likely than boys to mimic others in social situations and to want to ‘fit in’. They often develop ways to camouflage their difficulties.
· Girls tend to obsess over friendships and can develop one or two close and likeminded allies although they are often led by their peers rather than initiate social interaction.
· Girls have more active imagination and more pretend play than boys. Many girls escape into a fictional world such as fairies and witches.
· Irritability and lethargy affect girls with social communication difficulties more than boys.
· Girls tend to control their emotions better than boys; girls tend to withdraw and boys are generally more disruptive in the classroom. Girls act far differently at home where they release the pressure built up in the day, pretending to be someone else. 
· Girls are more likely to control their behaviour in public; they are less likely than boys to have public meltdowns, make socially inappropriate comments or speak too loudly.
· Boys and girls have similar difficulties reading social situations but girls have a better understanding and use of gesture and ability to maintain a conversation.
· Young girls are less likely to line up toys and play repetitively with them. However play is markedly different from other children’s play.
· Topic interest is less unusual than boys but it is pursued with intensity and obsession.
· Girls find social hierarchy and how one communicates with people of different status problematic and leads to difficulties with teachers in school.
· Older girls appear to suffer from anxiety and depression more often than boys or typically developing girls.

Early Years FACT Plus Descriptors (Social Communication)
	Child’s name:
	

	Child’s D.O.B:
	

	Date completed:
	

	Name of practitioner completing EY FACT PLUS:
	


	Level 1 =Least severe
	Level 2 
	Level 3
	Level 4 = Most severe


NB: If no difficulties are apparent record as level 0 
	Social Communication and Interaction skills 
	
	
	
	
	

	Imitation skills
	0
	1
	2
	3
	4

	Notices an adult copying his actions
	
	
	
	
	

	Recognises a smile and can imitate adults smile
	
	
	
	
	

	Watches other children play
	
	
	
	
	

	Responds to imitation of his actions with further repetition and engages in a simple copying game with adults copying him
	
	
	
	
	

	Engages in copying game copying adult’s actions.
	
	
	
	
	

	Engages in copying game copying adult’s sounds and words.
	
	
	
	
	

	Imitates simple gestures with hand-over-hand support, e.g. waving, clapping
	
	
	
	
	

	Imitates simple gestures with verbal cue and visual model, e.g. waving, clapping
	
	
	
	
	

	Imitates simple gestures without adult support, e.g. waving, clapping
	
	
	
	
	

	Imitates sounds and words spontaneously
	
	
	
	
	

	Initiating interactions and requesting
	0
	1
	2
	3
	4

	When upset goes to a familiar adult for comfort
	
	
	
	
	

	Uses sounds and gesture to attract adult attention
	
	
	
	
	

	Shows/offers object/activity to adult
	
	
	
	
	

	Shows/offers object/activity to another child
	
	
	
	
	

	Points to show interest in something
	
	
	
	
	

	Greets familiar adults with reciprocal smile and social greeting
	
	
	
	
	

	Will initiate/request a people game such as peek-a-boo with adult non-verbally, e.g. by using adults hands
	
	
	
	
	

	Will initiate/request a people game such as peek-a-boo with an adult verbally, e.g. by using words or phrases to request or with use of pictures
	
	
	
	
	

	Will initiate/request a motivating toy/object/activity non-verbally, e.g. by using adults hands or leading the adult to the toy/object/activity
	
	
	
	
	

	Will initiate/request a motivating toy/object/activity verbally, e.g. by using words or phrases to request or with use of pictures
	
	
	
	
	

	Will indicate the desire for “more” in motivating activities non-verbally, e.g. by pulling the adults hands
	
	
	
	
	


	Will indicate the desire for “more” in motivating activities verbally, e.g. with words, phrases, signs or pictures
	
	
	
	
	

	Indicates need for help by use of sounds/gestures/pictures
	
	
	
	
	

	Will initiate a people game with a child such as chase, non-verbally e.g. by running around with them
	
	
	
	
	

	Will initiate a people game such as chase with a child verbally, e.g. by using words or phrases or pictures
	
	
	
	
	

	Will initiate/request a motivating toy/object/activity with a child non-verbally, e.g. by offering the child an object
	
	
	
	
	

	Will initiate/request a motivating toy/object/activity with a child verbally, e.g. by using words or phrases to request or with use of pictures
	
	
	
	
	

	Engaging in a social interaction & turn taking
	0
	1
	2
	3
	4

	Looks at adult talking
	
	
	
	
	

	Follows adults gaze when adult is looking at something
	
	
	
	
	

	Looks at adults face when trying to get attention
	
	
	
	
	

	Looks at an object, then back at adult, when indicating, pointing to or requesting something ( joint attention)
	
	
	
	
	

	Looks when their name is called
	
	
	
	
	

	Comes when their name is called
	
	
	
	
	

	Points to self when called
	
	
	
	
	

	Roll a ball backwards and forwards to an adult with adult support.
	
	
	
	
	

	Roll a ball backwards and forwards to an adult without adult support.
	
	
	
	
	

	Takes turns in table top activities with an adult, e.g. placing pegs, inset puzzle.
	
	
	
	
	

	Take turns with one other child with adult support
	
	
	
	
	

	Take turns with more than one other child, e.g. lotto game with adult support
	
	
	
	
	

	Will take turns in familiar verbal routines with adults, e.g. rhymes
	
	
	
	
	

	Watches other children play
	
	
	
	
	

	Allows an adult to play alongside when engaged in an activity
	
	
	
	
	

	Tolerates other children playing alongside them
	
	
	
	
	

	Allows other children to play with them
	
	
	
	
	

	Plays alongside peers
	
	
	
	
	


	Plays alongside peers and watches them
	
	
	
	
	

	Plays alongside peers and joins in using the same objects/toys
	
	
	
	
	

	Plays alongside peers and joins in, e.g. by offering objects to peers with adult support
	
	
	
	
	

	Will approach an adult to get something they want
	
	
	
	
	

	Will share excitement or interest with an adult
	
	
	
	
	

	Understanding of language
	0
	1
	2
	3
	4

	Follows familiar language used in context and routine that is supported visually, e.g. “sit down on the carpet”.
	
	
	
	
	

	Follows language at a one word level that is supported visually with gestures/signs/objects/pictures, e.g. “give me the book”, “give me the cup” etc.
	
	
	
	
	

	Follows language at a one word level without visual support
	
	
	
	
	

	Follows language at a two word level that is supported visually with gestures/signs/objects/pictures, e.g. “give me the book and the cup”, “give the cup to Jenny” etc.
	
	
	
	
	

	Follows language at a two word level without visual support
	
	
	
	
	

	Follows language at a three word level that is supported visually with gestures/signs/objects/pictures, e.g. “give me the book, the cup and the spoon”, “give the blue cup to Jenny” etc.
	
	
	
	
	

	Follows language at a three word level without visual support
	
	
	
	
	

	Demonstrates age appropriate understanding of language
	
	
	
	
	

	Follows a close point, e.g. at a picture in a book
	
	
	
	
	

	Follows a distance point, e.g. at an object across the room
	
	
	
	
	

	Expression (verbal and non-verbal)
	0
	1
	2
	3
	4

	Protests and refuses by crying/pushing objects away/moving away
	
	
	
	
	

	Use of distinguishing cries for hunger/comfort/tiredness
	
	
	
	
	

	Can shake head for “no”
	
	
	
	
	

	Can say “no” to protest and refuse
	
	
	
	
	

	Indicates “like” by reaching to object of preference
	
	
	
	
	

	Can nod head for “yes”
	
	
	
	
	

	Can say “yes”
	
	
	
	
	

	Able to respond verbally to choices offered
	
	
	
	
	


	Can make a choice between a preferred and non-preferred item, e.g. “Do you want the crayons or bubbles?”
	
	
	
	
	

	Can make a choice between two preferred items, e.g. “Do you want the torch or bubbles?”
	
	
	
	
	

	Uses single words/signs/pictures to express
	
	
	
	
	

	Uses short phrases/combines signs/pictures to express
	
	
	
	
	

	Uses names to get attention, e.g. “mummy”
	
	
	
	
	

	Will point at something to express interest and shares this by looking back at you
	
	
	
	
	

	Uses non-verbal communication appropriately to accompany verbal message
	
	
	
	
	

	Play
	0
	1
	2
	3
	4

	Explores objects, e.g. by visually examining them, mouthing them, banging them, throwing them etc.
	
	
	
	
	

	Plays with objects using appropriate actions, e.g. bangs with a hammer, rolls a car of the floor etc. 
	
	
	
	
	

	Engages in constructive play, e.g. filling and emptying containers, building towers, playing with car runs etc.
	
	
	
	
	

	Engages in simple pretend play relating objects to self, e.g. puts spoon in cup and stirs, pretends to drink
	
	
	
	
	

	Engages in simple pretend play relating objects to others, e.g. puts spoon in cup and stirs then offers drink to adult or gives drink to teddy etc.
	
	
	
	
	

	Develops a sequence in pretend play building a narrative e.g. washing teddy, feeding teddy and then putting teddy to bed
	
	
	
	
	

	Engages in symbolic play, e.g. Uses toy/materials as if it were something else e.g. pretends a brick is a phone, uses a brush as a microphone etc.
	
	
	
	
	

	Engages in role play, e.g. likes dressing up
	
	
	
	
	


Early Years FACT Plus Descriptor Profile (Social Communication)
	Setting: 
	Completed by: 

	Child’s Name: 
	Date of Completion: 

	Date of Birth: 
	Early Years Foundation Stage: 

	Age: 
	EYFS Level: 


	Descriptor

Area
	Descriptor Level
	Comments
	Focus

Please tick priorities

	Imitation Skills
	
	
	

	Initiating and requesting
	
	
	

	Engaging in social interactions and turn taking
	
	
	

	Understanding language
	
	
	

	Expression (verbal and none verbal)
	
	
	

	Play
	
	
	

	Child’s views:

	Parents’ comments: (e.g. about profile at home; about suggested targets and strategies at home; parental aspirations)
Signed (parent):                                                                                                      Date:

	SLT Drop in: 

Planned action. Tick as appropriate.
	Seen for assessment
	
	Waiting List for Intervention
	
	PAL 

Drop in
	
	Discharged
	


Early Years FACT Plus (Social Communication) Outcome and Review Form

	Child’s Name: 
	Date of Birth: 

	Date: 
	Setting: 


	Baseline (based on the descriptor, what can the child do, and what is challenging?) 

Assess
	What outcome(s) are we trying to achieve?

Plan
	What strategies and interventions will be used? 

Do
	Have we achieved the outcome(s) and how do we know?

Reviewed

	Descriptor Area: 
Descriptor Area: 

	
	
	Review date: (4-6 weeks)




	What strategies will be used to achieve the outcome(s)?

	Creating a communication-supportive environment/Quality First Teaching 
(Reflect on your communication-supportive environment/Quality First Teaching.  Is there anything else you could do that would benefit this child?)

	


	Targeted Provision
(Refer to the targeted provision section of the FACT Plus in the area you have prioritised)

	

	Personalised Provision
(Refer to the personalised provision section of the FACT Plus in the area you have prioritised)

	

	Updated EYFS Levels: 

	It is the expectation that setting and home will work together to achieve the outcomes.

	Next Steps 

(Refer to the ‘Pathway’ flowchart)

	

	Moderation

Name: 


	Signature: 


	Designation: 


	Date: 


Early Years FACT Plus Descriptors (Sensory)

	Child’s name:
	

	Child’s D.O.B:
	

	Date completed:
	

	Name of practitioner completing FACT PLUS:
	


	Level 1 = Rarely 
	Level 2 = Sometimes
	Level 3 = Often
	Level 4 = Always


Level 1 = Least severe                                                                                      Level 4 = Most severe

If there are no concerns record as 0

	Sensory Visual (Sight) 
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	Squints or covers eyes when lights are bright
	
	
	
	
	

	Is frightened by sharp flashes of light
	
	
	
	
	

	Notices the tiniest pieces of fluff on the carpet
	
	
	
	
	

	Is easily distracted by other visual stimuli
	
	
	
	
	

	Eye contact is poor
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Stares at the sun or bright lights
	
	
	
	
	

	Is fascinated with brightly coloured objects or reflections
	
	
	
	
	

	Moves fingers and objects in front of his/her eyes
	
	
	
	
	

	Runs hands around edges of the object to find out what it is
	
	
	
	
	

	Sensory Auditory (Hearing)
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	Is distracted by sounds not normally noticed by others
	
	
	
	
	

	Is frightened by sounds e.g. fire alarm, hand dryers
	
	
	
	
	

	Puts hands over his/her ears in a noisy environment
	
	
	
	
	

	Makes repetitive noises to block out other sounds
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Makes noises for noises’ sake
	
	
	
	
	

	Is oblivious of certain sounds
	
	
	
	
	

	Is not able to understand and remember what is said
	
	
	
	
	

	Is attracted by noisy environments
	
	
	
	
	


	Sensory Tactile (Touch)
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	Dislikes light or unexpected touch
	
	
	
	
	

	Does not like to stand to close to others
	
	
	
	
	

	Dislikes touching certain textures
	
	
	
	
	

	Dislikes wearing new or stiff clothes
	
	
	
	
	

	Dislikes messy play/dirty hands
	
	
	
	
	

	Refuses certain foods
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Craves touching or needs to touch everything and everyone
	
	
	
	
	

	Not aware when injured e.g. cuts or bruises
	
	
	
	
	

	Not aware when face or hands are dirty or nose is running
	
	
	
	
	

	Hurts themselves on purpose e.g. pinching, biting
	
	
	
	
	

	Mouths objects excessively
	
	
	
	
	

	Enjoys and seeks out messy play
	
	
	
	
	

	Seeks out and touches certain textures
	
	
	
	
	


	Sensory Gustatory (Taste)
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	A picky eater, refuses certain foods
	
	
	
	
	

	Only eats soft foods
	
	
	
	
	

	Gags on textured foods
	
	
	
	
	

	Uses the tip of their tongue for tasting
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Licks, tastes or chews inedible objects
	
	
	
	
	

	Chews on hair, shirt or fingers 
	
	
	
	
	

	Constantly puts things in his/her mouth
	
	
	
	
	


	Sensory Olfactory (Smell)
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	Dislikes smells that don’t bother others
	
	
	
	
	

	Refuses foods with certain smells
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Doesn’t notice odours that others are complaining about
	
	
	
	
	

	Uses their nose to explore new objects, environments and people
	
	
	
	
	

	Eats or drinks things they shouldn’t e.g. soap
	
	
	
	
	

	Sensory Vestibular (Balance)
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	Dislikes ordinary movement activities e.g. spinning
	
	
	
	
	

	Dislikes walking on uneven surfaces/ walking up and down stairs
	
	
	
	
	

	Loses balance easily and appears clumsy
	
	
	
	
	

	Moves slowly and cautiously
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Unable to sit still 
	
	
	
	
	

	Craves fast spinning or intense movement experiences
	
	
	
	
	

	Runs round and round to get dizzy
	
	
	
	
	

	Rocks body or shakes legs, arms and head while sitting still
	
	
	
	
	

	Sensory Proprioceptor (Position of body in space)
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	Turns their whole body to look at something
	
	
	
	
	

	Puts their body in strange positions
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Walks on tip toes
	
	
	
	
	

	Has low muscle tone e.g. sits on the floor in a W-position
	
	
	
	
	

	Drops things easily
	
	
	
	
	

	Appears floppy, and cannot sit without leaning against something
	
	
	
	
	

	Bumps into objects
	
	
	
	
	

	Rocks back and forth
	
	
	
	
	


Early Years FACT Plus (Sensory)

Descriptor Profile 

	Setting: 
	Completed by: 

	Child’s Name: 
	Date of Completion: 

	Date of Birth: 
	Early Years Foundation Stage: 

	Age: 
	EYFS Level: 


	Descriptor

Area
	Descriptor Level
	Comments
	Focus

Please tick priorities

	Sensory Visual (Sight)
	
	
	

	Sensory Auditory (Hearing)
	
	
	

	Sensory Tactile (Touch)
	
	
	

	Sensory Gustatory (Taste)
	
	
	

	Sensory Olfactory (smell)
	
	
	

	Sensory Vestibular (Balance)
	
	
	

	Sensory Proprioceptor (Position of the Body)
	
	
	

	Child’s views:



	Parents’ comments: (e.g. about profile at home; about suggested targets and strategies at home; parental aspirations)
Signed (parent):                                                                                                      Date:

	SLT Drop in: 

Planned action. Tick as appropriate.
	Seen for assessment
	
	Waiting List for Intervention
	
	PAL 

Drop in
	
	Discharged
	


Early Years FACT Plus (Sensory) Outcome and Review Form

	Child’s Name: 
	Date of Birth: 

	Date: 
	Setting: 


	Baseline (based on the descriptor, what can the child do, and what is challenging?)
	What outcome(s) are we trying to achieve?
	How will we know this has been achieved?
	Have we achieved the outcome(s) and how do we know?

	Descriptor Area: 
Descriptor Area: 

	
	
	Review date: (4-6 weeks)




	What strategies will be used to achieve the outcome(s)?

	Creating a communication-supportive environment/Quality First Teaching 
(Reflect on your communication-supportive environment/Quality First Teaching.  Is there anything else you could do that would benefit this child?)

	


cont...

	Targeted Provision
(Refer to the targeted provision section of the FACT Plus in the area you have prioritised)

	

	Personalised Provision
(Refer to the personalised provision section of the FACT Plus in the area you have prioritised)

	

	Updated EYFS Levels: 

	It is the expectation that setting and home will work together to achieve the outcomes.

	Next Steps 

(Refer to the ‘Pathway’ flowchart)

	

	Moderation

Name: 


	Signature: 


	Designation: 


	Date: 


Early Years FACT Plus (Sensory) 

Appendix I

Social Communication Setting/Classroom 
Audit Tool

Communication and Interaction Specialist Teaching Team 
Social Communication Friendly Setting/Classroom Audit

Date:

Use the list below to audit how Social Communication friendly your classroom is.  Remember this checklist is to help you. (
	Provision/Strategy
	( Well developed
	(Partly developed
	Not yet developed

	Classroom Environment
	
	
	

	Children are clear about the structure of the day: a visual timetable is on display.
	
	
	

	Clear rules that are agreed and displayed.
	
	
	

	Transition from whole class to independent work is clearly signalled with visual/concrete resources to support.
	
	
	

	The environment is organised with clear signposts what happens and where.
	
	
	

	Resources are labelled.
	
	
	

	Colour coding environment/resources.
	
	
	

	Appropriate seating (distraction free area).
	
	
	

	Independent work area.
	
	
	

	Low arousal area of the classroom. 
	
	
	

	Links are made to previous learning across the curriculum.
	
	
	

	Variety of visual resources/concrete objects to support teaching and learning.
	
	
	

	Relevant information is clearly highlighted.
	
	
	

	Activities/tasks are differentiated. 
	
	
	

	Individual/generic work-system.
	
	
	

	Work tasks and rewards linked to special interests.
	
	
	

	
	See IDP Unit 7: Curriculum Priorities and Inclusive Practice

	Resistance to Change
	
	
	

	Advance warnings are given of any changes.
	
	
	

	Special interests are used as motivators.
	
	
	

	Consistent use of strategies.
	
	
	

	Use choice to aid decision making.
	
	
	

	
	See IDP Unit 4: Flexibility of Thought and Behaviour

	Communication
	
	
	

	Adults adjust their language (keywords only).
	
	
	

	Variety of visual resources to support communication.
	
	
	

	Use of language is explicit and in the positive, e.g. ‘dos’ not ‘don’ts’.
	
	
	

	Literal language is used to aid understanding.
	
	
	

	Time is given to process instructions and questions.
	
	
	

	
	See IDP Unit 3: Communication and Language

	Provision/Strategy
	( Well developed
	(Partly developed
	Not yet developed

	Home School Links
	
	
	

	Home school communication.
	
	
	

	
	See IDP Unit 8: Sources of Support

	Social Awareness
	
	
	

	Clear social rules are taught and visually displayed.
	
	
	

	Include structure within unstructured times, e.g. teach simple games.  
	
	
	

	Awareness and peer support. 
	
	
	

	In some lessons the focus is altered to include teaching of social skills and understanding. 
	
	
	

	
	See IDP Unit 2: Social and Emotional Understanding.

	Sensory Sensitivities
	
	
	

	Minimum levels of background noise.
	
	
	

	Awareness about sensory sensitivity.
	
	
	

	Awareness of sensory overload and systems for allowing ‘chill out’ time.
	
	
	

	
	See IDP Unit 5: Sensory Perceptions and Responses

	Anxiety
	
	
	

	Awareness of the pupil’s developmental and academic profile including strengths and interests.
	
	
	

	Awareness of anxiety levels.
	
	
	

	Calming activities or objects to reduce anxiety.
	
	
	

	
	See IDP Unit 6: Know the Pupil


Inclusion Development Programme (IDP)

More information can be found at www.idponline.org.uk       

Communication and Interaction Specialist Teaching Team
Milton Keynes: Key Stage 1-5 Social Communication Friendly Classroom Audit

Appendix II

Early Years

Monitoring Sheet
Monitoring Sheet      

	Name:                             DOB:                          Class:                      Adult support:    

                   

	Date
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Outcome 1


	
	
	
	 
	 
	
	
	
	
	
	
	
	
	 
	
	

	Outcome 2


	
	 
	 
	 
	
	
	 
	
	 
	
	
	
	
	
	 
	

	Evaluation of outcome 1 
	

	Evaluation of outcome 2
	


Notes: 

· Evaluate progress: Evaluate in the daily box level of progress made by each child e.g. Red or X = no progress made; Amber or   (, some progress made (added comments e.g. with visual prompt V/P, verbal prompt –V/V physical prompt P/P); Green or (,  good progress made (achieving the outcome independently).

· Level 1 (quality first teaching) up to two outcomes can be set; level 2 -4 (quality first, targeted and personalised) one outcome should be set. 

· If a significant event occurs the back of the sheet can be used for a dated written comment. 

· Sheet can be adapted according to individual needs.
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