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Introduction

The purpose of this document is to profile the strengths and weaknesses of a child or young person (CYP) who is presenting with social interaction and communication difficulties.  The broad areas that the CYP might be experiencing difficulties are:

· Social development

· Social communication, including language and non-verbal communication

· Development of thought or play skills

In addition some experience co-ordination and sensory difficulties.

No two CYP with these difficulties will present the same profile.  Their characteristics within the profile will change as they mature.  Their rate of progress in the areas above may be uneven, but they may make good academic progress in some areas of the curriculum.

Some CYP may present with challenging behaviour, which can be managed and the CYP be supported towards better behaviour.  There may be regression at times of stress such as changing teachers, classrooms, schools or personal circumstances.  For these CYP social and emotional development often lags behind cognitive development.  Support is needed for the CYP and for the key adults around them, and their classmates.

The Descriptors that follow identify the main characteristics shown by those with social interaction and communication difficulties.  Once the profile has been done desirable outcomes can be written and then strategies and interventions selected to support the CYP.  These are recorded on the Outcome and Review Form provided.  The expectation is that settings and schools will complete one review cycle before requesting support from the Speech and Language Therapist and two review cycles before requesting involvement (after a discussion with the duty number Tel 01908 657825) from the Inclusion and Intervention Team. 
High quality teaching, appropriately differentiated for individual pupils, is the first step in responding to possible special educational needs.  For pupils that need special educational provision the Code of Practice (2014) sets out the principle of a graduated response.  This acknowledges that some children will benefit from specific support from the school/setting or external experts (such as Speech and Language Therapist).  It is important that staff match their practice to the minimum standards of quality first teaching, targeted provision and personalised provision.  The categories of School Action and School Action Plus no longer apply and have been replaced with a new system called special educational needs (SEN) support.  The new approach is designed to ensure support is focused on individual need and personal outcomes rather than classifications, from Timpson (2014).

See Implementing a new 0 to 25 special needs system: LAs and partners (DfE, 2014) for more information.

The FACT Plus Pathway in Early Years in non-maintained settings

NB For F2 children, the KS1-5 pathway should be used
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NB: The SLT will complete the tick box on the FACT Plus profile form for further action, for the parent to return to the setting (please see the FACT Plus profile form)

When completing a request for involvement form, please ensure you indicate which other services are involved, and the type of advice already requested.  At least one ‘outcome and review’ cycle should be completed before a request for involvement can be accepted by the Speech and Language Therapy Service and two ‘outcome and review’ cycles before a request for involvement can be accepted by the Inclusion and Intervention Team. 
The FACT Plus Pathway in Early Years in maintained settings

NB For F2 children, the KS1-5 pathway should be used
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NB: The SLT will complete the tick box on the FACT Plus profile form for further action, for the parent to return to the setting (please see the FACT Plus profile form).

When completing a request for involvement form, please ensure you indicate which other services are involved, and the type of advice already requested.  At least one ‘outcome and review’ cycle should be completed before a request for involvement can be accepted by the Speech and Language Therapy Service and two ‘outcome and review’ cycles before a request can be accepted by the Inclusion and Intervention Team. 
The FACT Plus Pathway in Children’s Centres

NB For F2 children, the KS1-5 pathway should be used
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NB: The SLT will complete the tick box on the FACT Plus profile form for further action, for the parent to return to the setting (please see the FACT Plus profile form)

When completing a request for involvement form, please ensure you indicate which other services are involved, and the type of advice already requested.  At least one ‘outcome and review’ cycle should be completed before a request for involvement can be accepted by the Speech and Language Therapy Schools’ Team (for F2) and two ‘outcome and review’ cycles before a request can be accepted by the Inclusion and Intervention Team. 
Guidance on FACT Plus for Early Years

1. Completing the FACT Plus Early Years Profile

When you first use the FACT Plus Early Years Profile, you will see a list of descriptor statements under seven areas relating to Social Communication and Interaction Skills. These seven areas cover the following skills:

· Imitation skills

· Initiating interactions and requesting

· Engaging in social interaction and turn taking

· Understanding of language

· Expression (non-verbal and verbal)

· Play

· Sensory

You will notice that the descriptor statements are written in developmental order. That is, within each of the seven areas the skills listed first (i.e. near the top of the table) are the skills that are the first to develop for a child. As the list progresses, the descriptor statements become more developmentally advanced. 

You will also notice that there are 4 levels where you could mark the child’s skill level to be. These are:

· Level 1
· Level 2
· Level 3
· Level 4

Level 1 is the least severe and level 4 is the most severe. If no difficulties are apparent record as level 0

Level 1: This means that the child is starting to demonstrate a particular skill more consistently, with a variety of communication partners and in a variety of contexts within the EY setting (e.g. both circle time and outdoor play). You feel that the child is reasonably secure with this skill but is not yet fully competent.
Level 2: This means that the child is not yet secure with the skill and the child requires some adult prompting or minimal support, in order to demonstrate the skill. 

Level 3: This means that the child is starting to develop the skill and you are seeing the emergence of this skill. The child requires lots of adult support to demonstrate this skill.

Level 4: This means that the skill is yet to be demonstrated by the child. Adult support does not help the child to demonstrate the skill. The skill is too developmentally advanced for the child at this stage.

Place a tick in the appropriate column (level 0-4) for each of the skills in the six areas of the FACT Plus Profile for Early Years.

NB: You may be unsure if a particular skill is developmentally age appropriate for a child and how you should record this. For example, a child who is aged 22 months would not be expected to follow language at three key word level (Understanding of language). This skill is not developmentally appropriate for a child at 22 months of age. You can therefore mark this skill as Level 4.  When planning for the child’s outcomes, you would not set an outcome for a skill that was developmentally too advanced for the child.

2. Choosing appropriate next steps and outcomes for a child

Once you have completed the FACT Plus Profile for Early Years you will be able to see how many skills fall across the levels 1-4.

If the child is presenting at Level 2, 3 or 4 for skills that typically developing children should be able to demonstrate at their chronological age, you need to discuss this with parents/carers and take the appropriate action:

· Begin a Plan - Do - Review cycle of support for the child, targeting skills that you can support based on the FACT Plus profile.
· After one cycle of Plan-Do-review refer to the Speech and Language Therapy Drop-In

· After two cycles of Plan-Do-Review and there is little or no progress contact the Specialist teaching Team via the duty number Tel 01908 657825. If you are uncertain at any time contact the Specialist teaching Team via the duty number Tel  01908 657825

3. Plan and Do
Having carried out the FACT Plus profile, decide which area to focus on.  Usually this would be the area the CYP is having most difficulty in or the area that you feel would have the biggest impact on the CYP’s progress.  If the CYP is profiling at level 4 in one area then choose that area.  If the CYP is profiling at the same level in one or more areas then decide which area you feel would have the biggest impact.  Tick the area on the descriptor profile form to show which social communication areas you are going to focus on and write in the comments box to help you to decide on the outcome.

Having decided the area to focus on, use the descriptors to (a) help to identify the baseline level at which the CYP is working and (b) decide on a suitable outcome.  A baseline should be positively phrased, but also have an indication of the next level of the skill which might be challenging for the child. Set an outcome that is achievable within the timeframe (outcomes should be reviewed at approximately 6 weeks).  Decide how you will know if the outcome has been achieved, i.e. how you are going to measure the outcome.  Decide which provision and strategies you will put in place to meet the outcome.  Using the outcome and review form, record this information. 
The outcome and review form is a working document so if the strategies are clearly not working for the CYP do not wait until the 4-6 week review before deciding on next steps. Strategies can be added or amended at any time and recorded on the outcome/review form to show what has been tried and what has worked / not been successful. There is a monitoring form to support the monitoring of outcomes (see Appendix II).

Ideally parents should be involved throughout, and their aspirations taken into account when setting outcomes for their children.  CYP should be involved in setting and monitoring outcomes with staff where possible.
4. How to use the Early Years FACT Plus Strategies

This document describes support for children at three levels:

· Quality First Teaching

· Targeted Provision

· Personalised Provision

When using the strategies to support sensory skills, it is important that you are clear if the child is over (hyper) or under (hypo) sensitive to a certain sensory input. If you are unsure this must be discussed with external agencies e.g. Specialist Teacher Team, Speech and Language Therapist, Occupational Therapist
Carry out a setting audit (Appendix I - Specialist Teacher Social Communication Friendly Setting audit) to ensure that environmental and Quality First teaching* is in place. Also check the Fact Plus environmental and Quality First teaching strategies. Put in place any additional environmental and Quality First teaching strategies and record these on the outcome and review form. Usually all levels (0-4) should have environmental and Quality First strategies in place. 

Following the ‘Outcome and Review’ instructions below, decide whether targeted** and personalised*** provision should be in place.  When using the strategies recommended, there are links to resources that can be viewed and printed.  Click on the link that is italicised.  This will take you to the appropriate resources. There are further resources in the KS1&2 FACT Plus document that can be viewed and downloaded. 
Level 1: Skills at this level can be supported using the Environment / Quality First Teaching provision.

 If the CYP is profiling at level 0 or 1, this may be all that is required.

Level 2: Skills at this level can be supported by ensuring Environment / Quality First Teaching strategies are in place and by implementing some Targeted Provision to ensure the CYP can make progress from the baseline identified.

Level 3: Skills at this level can be supported by ensuring Environment / Quality First Teaching and Targeted Provision are in place. Personalised Provision for the child will also be required as part of a graduated response.  
Level 4: Skills at this level can be supported by ensuring Environment / Quality First Teaching and Targeted Provision are in place. Personalised Provision for the child will also be required as part of a graduated response.   

Outcomes that are targeted or personalised should be reinforced and generalised, with the teacher maximising opportunities for this across the setting. 

Examples are given on the next page for setting an outcome at each Level for ‘Social Communication’. Other examples are given after the blank Outcome/Review form in each of the respective Key Stages. 

* Quality First teaching refers to good practice that can be expected from practitioners in any setting for all CYP in their care. These are strategies that benefit all CYP whatever their need and ability.

** Targeted provision refers to what is needed additionally to Quality First teaching to enable a CYP to make progress in an area of concern, usually from a known and available resource. This is usually reflected in the settings provision management.

*** Personalised provision refers to a strategy that is devised specifically for a particular CYP. It may be a known intervention or resource but one that is individualised.

5. Review
Having reviewed the outcomes after 4-6 weeks, follow the pathway to decide next steps. If the CYP has exceeded progress in the outcomes, monitor and continue with environmental and Quality First strategies. If the child has made expected progress, continue to meet the CYP’s needs through the FACT Plus ‘outcome and review’ cycle, focusing on the area to be developed that will have the most impact on the child's progress. If the CYP has not made expected progress try different strategies. If you are at all concerned, discuss with the Specialist Teachers Team- duty number Tel 01908 657825 to decide on next steps. It may be that more targeted/personalised provision is required or - after having reviewed the outcomes and discussed with the specialist teacher - a request for involvement is submitted to the Inclusion and Intervention Team (after two review cycles).
NB At least one ‘outcome and review’ cycle should be completed before a request for involvement can be accepted by the Speech and Language Therapy Service and two ‘outcome and review’ cycles should be completed before a request for involvement can be accepted by the Inclusion and Intervention Team 
The SENCo will identify training needs.
See below for a flowchart of the above information.
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 NB: Girls with social communication difficulties may present differently to boys with social communication difficulties. Please consider the following points before profiling girls using the FACT Plus.

· Girls are especially likely to fall under the radar at school and often social communication difficulties are missed.
· Girls are more likely than boys to mimic others in social situations and to want to ‘fit in’. They often develop ways to camouflage their difficulties.
· Girls tend to obsess over friendships and can develop one or two close and likeminded allies although they are often led by their peers rather than initiate social interaction.
· Girls have more active imagination and more pretend play than boys. Many girls escape into a fictional world such as fairies and witches.
· Irritability and lethargy affect girls with social communication difficulties more than boys.
· Girls tend to control their emotions better than boys; girls tend to withdraw and boys are generally more disruptive in the classroom. Girls act far differently at home where they release the pressure built up in the day, pretending to be someone else. 
· Girls are more likely to control their behaviour in public; they are less likely than boys to have public meltdowns, make socially inappropriate comments or speak too loudly.
· Boys and girls have similar difficulties reading social situations but girls have a better understanding and use of gesture and ability to maintain a conversation.
· Young girls are less likely to line up toys and play repetitively with them. However play is markedly different from other children’s play.
· Topic interest is less unusual than boys but it is pursued with intensity and obsession.
· Girls find social hierarchy and how one communicates with people of different status problematic and leads to difficulties with teachers in school.
· Older girls appear to suffer from anxiety and depression more often than boys or typically developing girls.

Early Years FACT Plus Descriptors (Social Communication)
	Child’s name:
	

	Child’s D.O.B:
	

	Date completed:
	

	Name of practitioner completing EY FACT PLUS:
	


	Level 1 =Least severe
	Level 2 
	Level 3
	Level 4 = Most severe


NB: If no difficulties are apparent record as level 0 
	Social Communication and Interaction skills 
	
	
	
	
	

	Imitation skills
	0
	1
	2
	3
	4

	Notices an adult copying his actions
	
	
	
	
	

	Recognises a smile and can imitate adults smile
	
	
	
	
	

	Watches other children play
	
	
	
	
	

	Responds to imitation of his actions with further repetition and engages in a simple copying game with adults copying him
	
	
	
	
	

	Engages in copying game copying adult’s actions.
	
	
	
	
	

	Engages in copying game copying adult’s sounds and words.
	
	
	
	
	

	Imitates simple gestures with hand-over-hand support, e.g. waving, clapping
	
	
	
	
	

	Imitates simple gestures with verbal cue and visual model, e.g. waving, clapping
	
	
	
	
	

	Imitates simple gestures without adult support, e.g. waving, clapping
	
	
	
	
	

	Imitates sounds and words spontaneously
	
	
	
	
	

	Initiating interactions and requesting
	0
	1
	2
	3
	4

	When upset goes to a familiar adult for comfort
	
	
	
	
	

	Uses sounds and gesture to attract adult attention
	
	
	
	
	

	Shows/offers object/activity to adult
	
	
	
	
	

	Shows/offers object/activity to another child
	
	
	
	
	

	Points to show interest in something
	
	
	
	
	

	Greets familiar adults with reciprocal smile and social greeting
	
	
	
	
	

	Will initiate/request a people game such as peek-a-boo with adult non-verbally, e.g. by using adults hands
	
	
	
	
	

	Will initiate/request a people game such as peek-a-boo with an adult verbally, e.g. by using words or phrases to request or with use of pictures
	
	
	
	
	

	Will initiate/request a motivating toy/object/activity non-verbally, e.g. by using adults hands or leading the adult to the toy/object/activity
	
	
	
	
	

	Will initiate/request a motivating toy/object/activity verbally, e.g. by using words or phrases to request or with use of pictures
	
	
	
	
	

	Will indicate the desire for “more” in motivating activities non-verbally, e.g. by pulling the adults hands
	
	
	
	
	


	Will indicate the desire for “more” in motivating activities verbally, e.g. with words, phrases, signs or pictures
	
	
	
	
	

	Indicates need for help by use of sounds/gestures/pictures
	
	
	
	
	

	Will initiate a people game with a child such as chase, non-verbally e.g. by running around with them
	
	
	
	
	

	Will initiate a people game such as chase with a child verbally, e.g. by using words or phrases or pictures
	
	
	
	
	

	Will initiate/request a motivating toy/object/activity with a child non-verbally, e.g. by offering the child an object
	
	
	
	
	

	Will initiate/request a motivating toy/object/activity with a child verbally, e.g. by using words or phrases to request or with use of pictures
	
	
	
	
	

	Engaging in a social interaction & turn taking
	0
	1
	2
	3
	4

	Looks at adult talking
	
	
	
	
	

	Follows adults gaze when adult is looking at something
	
	
	
	
	

	Looks at adults face when trying to get attention
	
	
	
	
	

	Looks at an object, then back at adult, when indicating, pointing to or requesting something ( joint attention)
	
	
	
	
	

	Looks when their name is called
	
	
	
	
	

	Comes when their name is called
	
	
	
	
	

	Points to self when called
	
	
	
	
	

	Roll a ball backwards and forwards to an adult with adult support.
	
	
	
	
	

	Roll a ball backwards and forwards to an adult without adult support.
	
	
	
	
	

	Takes turns in table top activities with an adult, e.g. placing pegs, inset puzzle.
	
	
	
	
	

	Take turns with one other child with adult support
	
	
	
	
	

	Take turns with more than one other child, e.g. lotto game with adult support
	
	
	
	
	

	Will take turns in familiar verbal routines with adults, e.g. rhymes
	
	
	
	
	

	Watches other children play
	
	
	
	
	

	Allows an adult to play alongside when engaged in an activity
	
	
	
	
	

	Tolerates other children playing alongside them
	
	
	
	
	

	Allows other children to play with them
	
	
	
	
	

	Plays alongside peers
	
	
	
	
	


	Plays alongside peers and watches them
	
	
	
	
	

	Plays alongside peers and joins in using the same objects/toys
	
	
	
	
	

	Plays alongside peers and joins in, e.g. by offering objects to peers with adult support
	
	
	
	
	

	Will approach an adult to get something they want
	
	
	
	
	

	Will share excitement or interest with an adult
	
	
	
	
	

	Understanding of language
	0
	1
	2
	3
	4

	Follows familiar language used in context and routine that is supported visually, e.g. “sit down on the carpet”.
	
	
	
	
	

	Follows language at a one word level that is supported visually with gestures/signs/objects/pictures, e.g. “give me the book”, “give me the cup” etc.
	
	
	
	
	

	Follows language at a one word level without visual support
	
	
	
	
	

	Follows language at a two word level that is supported visually with gestures/signs/objects/pictures, e.g. “give me the book and the cup”, “give the cup to Jenny” etc.
	
	
	
	
	

	Follows language at a two word level without visual support
	
	
	
	
	

	Follows language at a three word level that is supported visually with gestures/signs/objects/pictures, e.g. “give me the book, the cup and the spoon”, “give the blue cup to Jenny” etc.
	
	
	
	
	

	Follows language at a three word level without visual support
	
	
	
	
	

	Demonstrates age appropriate understanding of language
	
	
	
	
	

	Follows a close point, e.g. at a picture in a book
	
	
	
	
	

	Follows a distance point, e.g. at an object across the room
	
	
	
	
	

	Expression (verbal and non-verbal)
	0
	1
	2
	3
	4

	Protests and refuses by crying/pushing objects away/moving away
	
	
	
	
	

	Use of distinguishing cries for hunger/comfort/tiredness
	
	
	
	
	

	Can shake head for “no”
	
	
	
	
	

	Can say “no” to protest and refuse
	
	
	
	
	

	Indicates “like” by reaching to object of preference
	
	
	
	
	

	Can nod head for “yes”
	
	
	
	
	

	Can say “yes”
	
	
	
	
	

	Able to respond verbally to choices offered
	
	
	
	
	


	Can make a choice between a preferred and non-preferred item, e.g. “Do you want the crayons or bubbles?”
	
	
	
	
	

	Can make a choice between two preferred items, e.g. “Do you want the torch or bubbles?”
	
	
	
	
	

	Uses single words/signs/pictures to express
	
	
	
	
	

	Uses short phrases/combines signs/pictures to express
	
	
	
	
	

	Uses names to get attention, e.g. “mummy”
	
	
	
	
	

	Will point at something to express interest and shares this by looking back at you
	
	
	
	
	

	Uses non-verbal communication appropriately to accompany verbal message
	
	
	
	
	

	Play
	0
	1
	2
	3
	4

	Explores objects, e.g. by visually examining them, mouthing them, banging them, throwing them etc.
	
	
	
	
	

	Plays with objects using appropriate actions, e.g. bangs with a hammer, rolls a car of the floor etc. 
	
	
	
	
	

	Engages in constructive play, e.g. filling and emptying containers, building towers, playing with car runs etc.
	
	
	
	
	

	Engages in simple pretend play relating objects to self, e.g. puts spoon in cup and stirs, pretends to drink
	
	
	
	
	

	Engages in simple pretend play relating objects to others, e.g. puts spoon in cup and stirs then offers drink to adult or gives drink to teddy etc.
	
	
	
	
	

	Develops a sequence in pretend play building a narrative e.g. washing teddy, feeding teddy and then putting teddy to bed
	
	
	
	
	

	Engages in symbolic play, e.g. Uses toy/materials as if it were something else e.g. pretends a brick is a phone, uses a brush as a microphone etc.
	
	
	
	
	

	Engages in role play, e.g. likes dressing up
	
	
	
	
	


Early Years FACT Plus Descriptor Profile (Social Communication)
	Setting: 
	Completed by: 

	Child’s Name: 
	Date of Completion: 

	Date of Birth: 
	Early Years Foundation Stage: 

	Age: 
	EYFS Level: 


	Descriptor

Area
	Descriptor Level
	Comments
	Focus

Please tick priorities

	Imitation Skills
	
	
	

	Initiating and requesting
	
	
	

	Engaging in social interactions and turn taking
	
	
	

	Understanding language
	
	
	

	Expression (verbal and none verbal)
	
	
	

	Play
	
	
	

	Child’s views:

	Parents’ comments: (e.g. about profile at home; about suggested targets and strategies at home; parental aspirations)
Signed (parent):                                                                                                      Date:

	SLT Drop in: 

Planned action. Tick as appropriate.
	Seen for assessment
	
	Waiting List for Intervention
	
	PAL 

Drop in
	
	Discharged
	


Early Years FACT Plus (Social Communication) Outcome and Review Form

	Child’s Name: 
	Date of Birth: 

	Date: 
	Setting: 


	Baseline (based on the descriptor, what can the child do, and what is challenging?) 

Assess
	What outcome(s) are we trying to achieve?

Plan
	What strategies and interventions will be used? 

Do
	Have we achieved the outcome(s) and how do we know?

Reviewed

	Descriptor Area: 
Descriptor Area: 

	
	
	Review date: (4-6 weeks)




	What strategies will be used to achieve the outcome(s)?

	Creating a communication-supportive environment/Quality First Teaching 
(Reflect on your communication-supportive environment/Quality First Teaching.  Is there anything else you could do that would benefit this child?)

	


	Targeted Provision
(Refer to the targeted provision section of the FACT Plus in the area you have prioritised)

	

	Personalised Provision
(Refer to the personalised provision section of the FACT Plus in the area you have prioritised)

	

	Updated EYFS Levels: 

	It is the expectation that setting and home will work together to achieve the outcomes.

	Next Steps 

(Refer to the ‘Pathway’ flowchart)

	

	Moderation

Name: 


	Signature: 


	Designation: 


	Date: 


Early Years FACT Plus (Social Communication) 

Descriptor Profile 

	Setting: Jackanory Nursery
	Completed by: 

	Child’s Name: Robert Jones
	Date of Completion: 02/09/14

	Date of Birth: 09/09/10
	Early Years Foundation Stage: Nursery

	Age: 48 months
	EYFS Level: 


	Descriptor

Area
	Descriptor Level
	Comments
	Focus

Please tick priorities

	Imitation Skills
	1
	Robert will smile back to an adult if they are smiling at him. He imitates simple gestures. 
	

	Initiating and requesting
	1
	Robert is able to ask for things verbally. He is able to ask for help when he needs it. Sometimes he will use his PECS if he can’t make himself understood. 
	

	Engaging in social interactions and turn taking
	2
	Robert can take turns but he needs adult support to remind him when it is and isn’t his turn. He is happy for an adult to play alongside him and allows them to play with him. He still tends to play on his own. 
	(

	Understanding language
	1
	Robert is able to follow instructions at a two word level. Without visual support.
	

	Expression (verbal and none verbal)
	1
	Robert is able to make a choice between a preferred and non-preferred object.   He will point to things to express an interest and shares this by looking back at an adult.
	

	Play
	2
	Robert is able to put two sequences of play together e.g. putting a doll in a pram and then taking the doll for a walk. 
	

	Child’s views:

Robert was able to tell me he likes playing with his friends. He likes playing with the cars and trains best. He doesn’t like it when they take things off him.



	Parents’ comments: (e.g. about profile at home; about suggested targets and strategies at home; parental aspirations)
Robert is asking for things at home. If he doesn’t have the words we use his PECs book to help him tell us. Robert is showing more interest in role play and this is something they are encouraging at home. 

Signed (parent):                                                                                                      Date:


Early Years FACT Plus (Social Communication) Outcome and Review Form

	Child’s Name: Robert Jones
	Date of Birth: 09/09/10

	Date: 02/09/14
	Setting: Jackanory Nursery


	Baseline (based on the descriptor, what can the child do, and what is challenging?)
	What outcome(s) are we trying to achieve?
	How will we know this has been achieved?
	Have we achieved the outcome(s) and how do we know?

	Descriptor Area: Engaging in social interactions and turn taking Robert can take turns but he needs adult support to remind him when it is and isn’t his turn. He is happy for an adult to play alongside him and allows them to play with him.


	Robert will be able to play a turn taking games without any adult support. 


	Robert will taking turns in a turn taking games with his friends without any arguments until the game is finished. 


	Robert is now playing with his friends without to many arguments. He has also now sharing equipment without adult support. He is also approaching other children and asking them if they will play with him.

Review date: (4-6 weeks)




	What strategies will be used to achieve the outcome(s)?

	Creating a communication-supportive environment/Quality First Teaching 
(Reflect on your communication-supportive environment/Quality First Teaching.  Is there anything else you could do that would benefit this child?)

	Engaging in social interactions and turn taking: Ensure there are opportunities for children to develop their turn taking and sharing skills. Exaggerate good social rules which should be modelled and reinforced by all staff in all environments. Play games that encourage interaction with the child. Possible use of PALS. Set up activities where social interaction is needed between children. Use a physical prompt to support getting the child’s attention, e.g. by gently touching their arm.




	Targeted Provision
(Refer to the targeted provision section of the FACT Plus in the area you have prioritised)

	

	Personalised Provision
(Refer to the personalised provision section of the FACT Plus in the area you have prioritised)

	

	Updated EYFS Levels: 1

	It is the expectation that setting and home will work together to achieve the outcomes.

	Next Steps 

(Refer to the ‘Pathway’ flowchart)

	Robert is doing really well and playing with children much better. He now asks for adult help if he needs adult help to resolve a difficulty. This time we are going to work on extending his imaginative play. 



	Moderation

Name: 


	Signature: 


	Designation: 


	Date: 


Early Years FACT Plus (Social Communication) 

Descriptor Profile 

	Setting: Fairy Tale Nursery
	Completed by: 

	Child’s Name: Tinkerbelle Twinkle
	Date of Completion: 20/10/14

	Date of Birth: 16/06/11
	Early Years Foundation Stage: 

	Age: 40 Months
	EYFS Level: 


	Descriptor

Area
	Descriptor Level
	Comments
	Focus

Please tick priorities

	Imitation Skills
	4
	Sometimes Tinkerbelle copies sounds and words an adult makes as part of a game. She is not copying an adult waving and clapping. 
	

	Initiating and requesting
	3
	Tinkerbelle will ask for things by pulling an adult to where what she wants is kept. She is beginning to respond to people games and will sometimes push an adults hand towards their face to request a game of peek-a - boo. 
	

	Engaging in social interactions and turn taking
	3
	Tinkerbelle will give fleeting eye contact when an adult is talking to her. Sometimes she responds to her name being called but it is not consistent. She has been observed watching other children play.
	

	Understanding language
	4
	Tinkerbelle is beginning to understand the routine of snack time but needs a lot of adult support. She finds responding to adult request challenging e.g. ‘sit down’.  
	(

	Expression (verbal and none verbal)
	4
	Tinkerbelle protests when she can’t have her own way. She sits down and screams and hits her head with her fist. 
	

	Play
	3
	Tinkerbelle explores objects by turning them round and mouthing them. She enjoys filling and emptying containers. 
	

	Child’s views:

It is best to leave Tinkerbelle when she gets very upset she calms down much quicker. Make sure she can’t hurt herself or anyone else. Her cry will change when she is no longer cross and needs a cuddle. 

	Parents’ comments: (e.g. about profile at home; about suggested targets and strategies at home; parental aspirations)
I agree with the information above. I have the same problems at home. I have found that leaving her to calm herself down works best. The meltdown doesn’t last as long as it does if I try to comfort her. I try not to let her mouth toys as this makes her dribble more. I say ‘out of mouth’ which seems to work. 

Signed (parent):                                                                                                      Date:


Early Years FACT Plus (Social Communication) Outcome and Review Form

	Child’s Name: Tinkerbelle Twinkle
	Date of Birth: 16/06/11

	Date: 20/10/14
	Setting: Fairy Tale Nursery


	Baseline (based on the descriptor, what can the child do, and what is challenging?)
	What outcome(s) are we trying to achieve?
	How will we know this has been achieved?
	Have we achieved the outcome(s) and how do we know?

	Descriptor Area: Understanding of Language
Tinkerbelle is beginning to understand the routine of snack time but needs a lot of adult support. She finds responding to adult request challenging e.g. ‘sit down’.  

Descriptor Area: 

	Tinkerbelle will be following the nursery routine of snack time independently.   
	Tinkerbelle will be going to snack without adult support and is putting her picture in the box. 
	Tinkerbelle now takes her picture and puts it in the box and sits down for snack without adult support. She is also putting her picture in the box when she comes in at the beginning of the session. 

Review date: (4-6 weeks)




	What strategies will be used to achieve the outcome(s)?

	Creating a communication-supportive environment/Quality First Teaching 
(Reflect on your communication-supportive environment/Quality First Teaching.  Is there anything else you could do that would benefit this child?)

	Understanding of Language: 

Make sure all the children know the routine of the nursery. Use visual aids where ever possible to help children understanding of the routine. When talking to children allow them time to respond. If you need to ask the same question again say it exactly as you did the first time. 


cont...

	Targeted Provision
(Refer to the targeted provision section of the FACT Plus in the area you have prioritised)

	Understanding of Language:

 Adults to support their language visually e.g. use of objects, gestures, signs and pictures to support their language and help children understand what they need to do. 

	Personalised Provision
(Refer to the personalised provision section of the FACT Plus in the area you have prioritised)

	Understanding of Language:

All staff in the nursery will know how to support any individual child’s understanding of language by using appropriate visual support materials e.g. objects, signs, gestures and pictures. Tinkerbelle will have 1:1 support to help her find her picture from a choice of 2.  

	Updated Level:   4

	It is the expectation that setting and home will work together to achieve the outcomes.

	Next Steps 

(Refer to the ‘Pathway’ flowchart)

	Although Tinkerbelle is still at level 4 is making some progress. Tinkerbelle is already has the support of a Speech and Language Therapist. New outcomes have been set when she was in last week. 

· Tinkerbelle is able to give one object from a selection of 2 when requested by an adult



	Moderation

Name: 


	Signature: 


	Designation: 


	Date: 


Early Years FACT Plus Descriptors (Sensory)

	Child’s name:
	

	Child’s D.O.B:
	

	Date completed:
	

	Name of practitioner completing FACT PLUS:
	


	Level 1 = Rarely 
	Level 2 = Sometimes
	Level 3 = Often
	Level 4 = Always


Level 1 = Least severe                                                                                      Level 4 = Most severe

If there are no concerns record as 0

	Sensory Visual (Sight) 
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	Squints or covers eyes when lights are bright
	
	
	
	
	

	Is frightened by sharp flashes of light
	
	
	
	
	

	Notices the tiniest pieces of fluff on the carpet
	
	
	
	
	

	Is easily distracted by other visual stimuli
	
	
	
	
	

	Eye contact is poor
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Stares at the sun or bright lights
	
	
	
	
	

	Is fascinated with brightly coloured objects or reflections
	
	
	
	
	

	Moves fingers and objects in front of his/her eyes
	
	
	
	
	

	Runs hands around edges of the object to find out what it is
	
	
	
	
	

	Sensory Auditory (Hearing)
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	Is distracted by sounds not normally noticed by others
	
	
	
	
	

	Is frightened by sounds e.g. fire alarm, hand dryers
	
	
	
	
	

	Puts hands over his/her ears in a noisy environment
	
	
	
	
	

	Makes repetitive noises to block out other sounds
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Makes noises for noises’ sake
	
	
	
	
	

	Is oblivious of certain sounds
	
	
	
	
	

	Is not able to understand and remember what is said
	
	
	
	
	

	Is attracted by noisy environments
	
	
	
	
	


	Sensory Tactile (Touch)
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	Dislikes light or unexpected touch
	
	
	
	
	

	Does not like to stand to close to others
	
	
	
	
	

	Dislikes touching certain textures
	
	
	
	
	

	Dislikes wearing new or stiff clothes
	
	
	
	
	

	Dislikes messy play/dirty hands
	
	
	
	
	

	Refuses certain foods
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Craves touching or needs to touch everything and everyone
	
	
	
	
	

	Not aware when injured e.g. cuts or bruises
	
	
	
	
	

	Not aware when face or hands are dirty or nose is running
	
	
	
	
	

	Hurts themselves on purpose e.g. pinching, biting
	
	
	
	
	

	Mouths objects excessively
	
	
	
	
	

	Enjoys and seeks out messy play
	
	
	
	
	

	Seeks out and touches certain textures
	
	
	
	
	


	Sensory Gustatory (Taste)
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	A picky eater, refuses certain foods
	
	
	
	
	

	Only eats soft foods
	
	
	
	
	

	Gags on textured foods
	
	
	
	
	

	Uses the tip of their tongue for tasting
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Licks, tastes or chews inedible objects
	
	
	
	
	

	Chews on hair, shirt or fingers 
	
	
	
	
	

	Constantly puts things in his/her mouth
	
	
	
	
	


	Sensory Olfactory (Smell)
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	Dislikes smells that don’t bother others
	
	
	
	
	

	Refuses foods with certain smells
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Doesn’t notice odours that others are complaining about
	
	
	
	
	

	Uses their nose to explore new objects, environments and people
	
	
	
	
	

	Eats or drinks things they shouldn’t e.g. soap
	
	
	
	
	

	Sensory Vestibular (Balance)
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	Dislikes ordinary movement activities e.g. spinning
	
	
	
	
	

	Dislikes walking on uneven surfaces/ walking up and down stairs
	
	
	
	
	

	Loses balance easily and appears clumsy
	
	
	
	
	

	Moves slowly and cautiously
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Unable to sit still 
	
	
	
	
	

	Craves fast spinning or intense movement experiences
	
	
	
	
	

	Runs round and round to get dizzy
	
	
	
	
	

	Rocks body or shakes legs, arms and head while sitting still
	
	
	
	
	

	Sensory Proprioceptor (Position of body in space)
	0
	1
	2
	3
	4

	Hyper (over sensitive: sensory defensive)
	
	
	
	
	

	Turns their whole body to look at something
	
	
	
	
	

	Puts their body in strange positions
	
	
	
	
	

	Hypo (under sensitive: sensory seeking)
	
	
	
	
	

	Walks on tip toes
	
	
	
	
	

	Has low muscle tone e.g. sits on the floor in a W-position
	
	
	
	
	

	Drops things easily
	
	
	
	
	

	Appears floppy, and cannot sit without leaning against something
	
	
	
	
	

	Bumps into objects
	
	
	
	
	

	Rocks back and forth
	
	
	
	
	


Early Years FACT Plus (Sensory)

Descriptor Profile 

	Setting: 
	Completed by: 

	Child’s Name: 
	Date of Completion: 

	Date of Birth: 
	Early Years Foundation Stage: 

	Age: 
	EYFS Level: 


	Descriptor

Area
	Descriptor Level
	Comments
	Focus

Please tick priorities

	Sensory Visual (Sight)
	
	
	

	Sensory Auditory (Hearing)
	
	
	

	Sensory Tactile (Touch)
	
	
	

	Sensory Gustatory (Taste)
	
	
	

	Sensory Olfactory (smell)
	
	
	

	Sensory Vestibular (Balance)
	
	
	

	Sensory Proprioceptor (Position of the Body)
	
	
	

	Child’s views:



	Parents’ comments: (e.g. about profile at home; about suggested targets and strategies at home; parental aspirations)
Signed (parent):                                                                                                      Date:

	SLT Drop in: 

Planned action. Tick as appropriate.
	Seen for assessment
	
	Waiting List for Intervention
	
	PAL 

Drop in
	
	Discharged
	


Early Years FACT Plus (Sensory) Outcome and Review Form

	Child’s Name: 
	Date of Birth: 

	Date: 
	Setting: 


	Baseline (based on the descriptor, what can the child do, and what is challenging?)
	What outcome(s) are we trying to achieve?
	How will we know this has been achieved?
	Have we achieved the outcome(s) and how do we know?

	Descriptor Area: 
Descriptor Area: 

	
	
	Review date: (4-6 weeks)




	What strategies will be used to achieve the outcome(s)?

	Creating a communication-supportive environment/Quality First Teaching 
(Reflect on your communication-supportive environment/Quality First Teaching.  Is there anything else you could do that would benefit this child?)

	


cont...

	Targeted Provision
(Refer to the targeted provision section of the FACT Plus in the area you have prioritised)

	

	Personalised Provision
(Refer to the personalised provision section of the FACT Plus in the area you have prioritised)

	

	Updated EYFS Levels: 

	It is the expectation that setting and home will work together to achieve the outcomes.

	Next Steps 

(Refer to the ‘Pathway’ flowchart)

	

	Moderation

Name: 


	Signature: 


	Designation: 


	Date: 


Early Years FACT Plus (Sensory) 

Descriptor Profile 

	Setting: Nursery Rhyme Nursery
	Completed by: 

	Child’s Name: Jack Corner
	Date of Completion: 14/02/15

	Date of Birth: 24/11/11
	Early Years Foundation Stage: Nursery

	Age: 39 months
	


	Descriptor

Area
	Descriptor Level
	Comments
	Focus

Please tick priorities

	Sensory Visual (Sight)
	4
	Hypersensitive to lights. He is frightened of sharp flashing lights. He is able to find very tiny pieces of fluff on the floor. 
	

	Sensory Auditory (Hearing)
	1
	Jack doesn’t seem to be affected by loud noises. He responds to his name some of the time. 
	

	Sensory Tactile (Touch)
	3
	Jack finds it very difficult to sit next to or be close by other children. He doesn’t like having dirty hands and doesn’t like any form of messy play.  He doesn’t like wearing new clothes or shoes. 
	(

	Sensory Gustatory (Taste)
	4
	Jack is a very fussy eater. He won’t eat any foods with lumps in. if he has foods with lumps in he gags and has on occasions been sick.
	

	Sensory Olfactory (smell)
	3
	Jack smells everything before he touches it. He eats everything regardless of smell e.g. soap.
	

	Sensory Vestibular (Balance)
	4
	Jack is always on the go he doesn’t like sitting down. He craves fast spinning activities or intense movements experience. He can spin himself round on the spot and doesn’t seem to get dizzy. 
	

	Sensory Proprioceptor (Position of the Body)
	3
	Appears floppy and not able to sit up without leaning on something. He tends to walk on his tip toes. He is unable to clap or hold a pencil. He is unable to make any marks. 
	

	Child’s views: See PECS for Jack’s views.

Jack doesn’t like certain textures. He likes to undress whenever he gets the chance to. He would rather be naked than wear any clothes. He always takes his shoes off the minute he comes into nursery and would rather not wear shoes when he goes outside. 

	Parents’ comments: (e.g. about profile at home; about suggested targets and strategies at home; parental aspirations)
I know Jack has a lot of sensory issues but the one most difficult for me to manage is when he gets his hands dirty. Even a tiny little speck makes him very anxious and results in a meltdown. 

Signed (parent):                                                                                                      Date: 


Early Years FACT Plus (Sensory) Outcome and Review Form

	Child’s Name: Jack Corner
	Date of Birth: 24/11/11

	Date: 14/02/15
	Setting: Nursery Rhyme Nursery


	Baseline (based on the descriptor, what can the child do, and what is challenging?)
	What outcome(s) are we trying to achieve?
	How will we know this has been achieved?
	Have we achieved the outcome(s) and how do we know?

	Descriptor Area: Tactile (Touch)
Jack is happy for other children to play alongside him. He really wants to play with things that are messy but he doesn’t like having dirty hands. He doesn’t like wearing new clothes or shoes.

Descriptor Area: 

	Jack will be happy to play with sand  
	Jack will be self-choosing to play with the sand without any adult encouragement.    
	Jack now chooses sand from his choice board. He likes the feeling of the sand pouring through his fingers. Mum reported that she noticed he is getting better at touching different textures. 
Review date: (4-6 weeks)


	What strategies will be used to achieve the outcome(s)?

	Creating a communication-supportive environment/Quality First Teaching 
(Reflect on your communication-supportive environment/Quality First Teaching.  Is there anything else you could do that would benefit this child?)

	Sensory Tactile (Touch)

All staff to be aware of all the sensory needs of the children in their setting as individuals. Staff should be aware of all the senses, sight, hearing, taste, touch, smell, balance and body awareness.




cont...

	Targeted Provision
(Refer to the targeted provision section of the FACT Plus in the area you have prioritised)

	Sensory Tactile (Touch)

Put sand on the now/then board. Reward playing with sand with a highly motivating activity. 

	Personalised Provision
(Refer to the personalised provision section of the FACT Plus in the area you have prioritised)

	Sensory Tactile (Touch): 

Reduce the anxiety around touching sand. Put some into a smaller container or flat tray. Take the activity somewhere quiet to reduce any other sensory stimulation. Adult sit next to child and talk about how it feels to touch the sand. Encourage jack to touch the sand by making marks with his finger. Praise any attempt no matter how small e.g. attempting to touch the sand for 1 second. 

	Updated band: Now in Band 3 for Sensory Tactile (Touch)

	It is the expectation that setting and home will work together to achieve the outcomes.

	Next Steps 

(Refer to the ‘Pathway’ flowchart)

	Jack is now more confident playing with the sand. He is now choosing it as an activity from his choice board. He is now more willing to try different tactile experiences e.g. shaving foam. We have to make sure there is hand washing facilities close by so he can wash his hands as soon as he has finished. Mum reported that he is not getting as anxious when he gets dirty hands. She has also noticed that he is exploring new textures without getting upset which is helping with his acceptance of new clothes. 

Discuss with parents and if not already involved request support from Specialist Teacher: Early Years. 


	Moderation

Name: 

J Smith
	Signature: 


	Designation: 

Specialist Teacher: Early Years
	Date: 


Early Years FACT Plus (Sensory) 

Descriptor Profile 

	Setting: Humming Bird Nursery
	Completed by: 

	Child’s Name: Harry Sparrow
	Date of Completion: 15/11/14

	Date of Birth: 20/12/11
	Early Years Foundation Stage: Nursery

	Age: 37 months
	


	Descriptor

Area
	Descriptor Level
	Comments
	Focus

Please tick priorities

	Sensory Visual (Sight)
	1
	Harry doesn’t appear to have any difficulties with his visual skills.
	

	Sensory Auditory (Hearing)
	2
	Harry doesn’t like the fire alarm but seems ok with other loud noises. 
	

	Sensory Tactile (Touch)
	1
	Harry doesn’t have any difficulties with touching different textures.
	

	Sensory Gustatory (Taste)
	1
	Harry doesn’t appear to have any difficulties with different tastes. 
	

	Sensory Olfactory (smell)
	1
	Harry doesn’t appear to have any difficulties with different smells.
	

	Sensory Vestibular (Balance)
	2
	Harry finds it difficult to climb the stairs. He is scared of falling down them. He sees to have difficulty keeping his balance and appears to be clumsy. He falls over and knocks the children in front of him over. It looks as if he has pushed them on purpose. 
	(

	Sensory Proprioceptor (Position of the Body)
	2
	Harry has some low muscle tone he sits with a W position. He sometimes appears floppy and not able to sit up without leaning on things.  
	

	Child’s views:

I don’t like stairs. I might hurt myself. Don’t like going up or down on my feet. I like it best when I can go up and down on my bottom.  

	Parents’ comments: (e.g. about profile at home; about suggested targets and strategies at home; parental aspirations)
Harry likes to climb the stairs on his hands and knees and come down on his bottom which is ok at home but not when we go out and there are stairs to climb. He doesn’t like lifts so I can’t go in any stores were we need to go upstairs. . 

Signed (parent):                                                                                                      Date:


Early Years FACT Plus (Sensory) Outcome and Review Form

	Child’s Name: Harry Sparrow
	Date of Birth: 20/12/11

	Date: 15/11/14
	Setting: Humming Bird Nursery


	Baseline (based on the descriptor, what can the child do, and what is challenging?)
	What outcome(s) are we trying to achieve?
	How will we know this has been achieved?
	Have we achieved the outcome(s) and how do we know?

	Descriptor Area: Sensory Vestibular (Balance)

Harry is much more confident climbing the climbing frame with an adult to support him. He finds walking up and down the stairs a real challenge. 
	For Harry to be able to climb 4 steps on the stairs with two feet to each step with adult support. 
	Harry will be climbing 4 steps up and down the stairs with two feet to each step.
	Harry is able to climb 4 steps with two feet on each step. He still comes down on his bottom without adult help. With adult help he will come down on his feet. 

Review date: (4-6 weeks)




	What strategies will be used to achieve the outcome(s)?

	Creating a communication-supportive environment/Quality First Teaching 
(Reflect on your communication-supportive environment/Quality First Teaching.  Is there anything else you could do that would benefit this child?)

	Sensory Vestibular (Balance): All staff to be aware of Harry’s difficulty so that he doesn’t get into trouble for pushing children when he has stumbled. 




cont...

	Targeted Provision
(Refer to the targeted provision section of the FACT Plus in the area you have prioritised)

	Sensory Vestibular (Balance): If possible set up activities for Harry to climb. If there are stairs available allow him to practice climbing one or two steps. Increase it until he is walking up all the stairs. Also help him learn to come down the stairs. 



	Personalised Provision
(Refer to the personalised provision section of the FACT Plus in the area you have prioritised)

	N/A

	Updated band: level 2 

	It is the expectation that setting and home will work together to achieve the outcomes.

	Next Steps 

(Refer to the ‘Pathway’ flowchart)

	Harry is managing to sit with support. He still finds it very challenging without support. He is getting better at climbing up the stairs. He will now climb to the top holding hands with an adult. He is not keen on coming down on his feet but he is coming down on his bottom. Continue with the same outcome. Parents to help Harry at home climbing the stairs. 



	Moderation

Name: 


	Signature: 


	Designation: 


	Date: 


	FACT Plus


	Strategies (Social Communication) – Early Years


Below you will find strategies to support the areas in the FACT Plus profile. 

You can select strategies from each of the sections below to help support the child’s development.

You may find that some of the strategies are repeated across different areas, this is because some strategies support several areas of development at the same time.

	1
	EY Setting Environment

	2
	Social Communication and Interaction

· Imitation skills

· Initiating interactions and requesting 

· Engaging in social interactions and turn taking

· Understanding of language

· Expression (verbal and non-verbal)

· Play

	3
	Sensory skills

· Visual (Sight)

· Auditory (Hearing)

· Tactile (Touch)

· Gustatory (Taste)

· Olfactory (Smell)

· Vestibular (Balance)

· Proprioceptor (Position of body in space)


	1  EY Setting Environment

	PLEASE BE CONSISTENT

Communication between adults is essential and all members of staff need to be aware of the Childs FACT profile and of the strategies that continually support the child (including possible EAL).

It is important that all staff coming into contact with the child are consistent e.g. with the use of strategies, manner, rules (ensure rules are dual language where appropriate), that are in place to support the child’s communication and interaction.  This includes extended staff, e.g. lunch time supervisors, office staff, site managers, and cleaners.

All staff coming into contact with the child should be aware of strategies used in different situations throughout the day to support the child; this will help the child to respond positively to other adults in addition to their key worker, without becoming confused and/or anxious.

In addition to the links to resources on pages 40,58,66, please see KS1&2 strategies for further embedded links to resources.

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	The setting environment is organised and it is clear what happens in each area with clear labelling and pictures. Colour code resources to help children know where to return things to during tidy up time.
	Resources are available on the table ready to use.


	To have the child’s own set of resources and equipment to be specifically used by the child.

	Lay out of EY setting environment is kept consistent throughout the year.
	There are designated areas for specific activities that are clearly labelled (with words and pictures) and colour coded.  
	Consider environmental and sensory factors when planning the environment for impact on fine and gross motor. (See Sensory section).

	Keep the setting environment as de-cluttered as possible.
	Consider environmental and sensory factors when planning the environment for impact on fine and gross motor. (See Sensory section).
	Consider environmental and sensory factors when planning the environment for impact on fine and gross motor. (See Sensory section).

	Consider furniture arrangement to aid free flow and ease of movement.
	Show the pathways to specific locations within the setting clearly. In small groups show children the routes around the setting.
	Offer one-to-one support to help children learn the routes around the setting.

	Adults to be flexible with seating arrangements e.g. allow children to sit on a chair rather than the floor if appropriate.
	Consider environmental and sensory factors when planning the environment for impact on fine and gross motor. (See Sensory section).
	Consider environmental and sensory factors when planning the environment for impact on fine and gross motor. (See Sensory section).

	Ensure the child’s name is used before an instruction is given so they are aware they are included in the instruction.

Check with parents for preferred name to be used.
	
	During transition times, give the child a clear instruction that is supported visually with photograph, symbols or object of reference. Use hand-over-hand guidance to support the child with transitioning.


	Appropriate seating arrangements during group times/circle times has been carefully considered for all children.
	Individual carpet spot to indicate where to sit at group times.
	If possible have a low arousal/quiet area/Safe Haven that the child could go to get away from the busy environment.  This could be the book corner, a beanbag in a quiet area, a table facing the wall; or it could be a table with a cloth over it that can be used as a ‘den’.  This should be used throughout the day. Where this is not possible consider use of a special blanket or tent. Explain the use of the Safe Haven to child, parents and other professionals.

	Ensure there are clear rules that are agreed and displayed for all to see. These rules need to be presented visually and in dual language where appropriate. Ensure the children are aware of these rules and are reminded of them during the session, to reinforce them.
	
	Develop a personalised list of rules that are presented visually and in dual language where appropriate. These rules must be agreed and shared with parents.

	Praise any progress, no matter how small it is. State clearly why the child is being praised, e.g. “You put the train away, good tidying!”
	Consider rewarding progress with an activity that is motivating for the child to encourage them to repeat tasks in the future, e.g. bubbles, singing, or playing with a favourite toy.


	

	There is a clear structure of the day with a visual timetable that is used by all the children. The day may be split into smaller parts if helpful (e.g. morning session and afternoon session).  Pictures should be appropriate for the child’s age and culture.  Give clear warning when something is going to change.
	All staff to have a key ring with the visual timetable and transition pictures or symbols.

Consider using an additional smaller, portable visual time line that can be taken to the child to support their understanding of the routine.
	Child may need a reduced ‘now/next’ board, working towards a clear structure of the day that is personalised with a visual timetable with pictures and symbols that are shared with parents, to enable the use at home.

	Links are made to previous learning and previous experiences in the setting.   e.g. “Yesterday we saw the chicks hatch”.


	Use visual support to make verbal-visual connections.
	Use actual objects to help the child to make the connection.


	Give a warning about an activity starting and ending. Keep adult language clear and supported visually, e.g. with visual cues such as pictures, visual time lines, key rings and signs/gestures.
	Give a warning about an activity starting and ending.  Use sand timers to warn children about the ending of an activity.
	Give individual instructions to warn the child about activities starting and ending. Use the child’s name to help get their attention and keep adult language clear and supported visually, e.g. with visual cues such as pictures, visual time lines, key rings and signs/gestures.  Use sand timers to warn children about the ending of an activity.

	Tell the child what you want him/her to do rather than what you don’t want, e.g. “Keep the door closed” instead of “Don’t open the door”, “Walk please” instead of “Don’t run”. Use visual cues to support the language, e.g. pictures, symbols, signs and gestures.
	Use concise language using key information carrying words.
	Use an individual reward chart if appropriate. Discuss and agree with parents and other professionals as appropriate.  Change format of chart regularly to keep it fresh.

	Adult led activities should have a clear beginning and end.
	Use visual support to make clear start and finish of activity. 
	Consider the amount of time for adult led activities. Start with a short time and increase. Follow adult led activities with a favoured activity.

	Use the child’s interest to gain attention and engage them in a joint attention activity.
	Use child’s interest to develop literacy/ numeracy skills and to develop communication skills.
	

	Use ‘now/next’ boards to support understanding.


	Follow a least favoured activity (now) with a favoured activity (next).
	Use objects of reference to show ‘now/next’ to support understanding. 

	Have choice boards available with different activities for the child to make a choice of what to do next.
	Limit the choice on the ‘choice board’
	Provide two choices – one favoured and one least favourite activity when introducing the choice board to enable the child to make a choice.

	Adults to recognise all behaviour as a form of communication and to identify what is driving the behaviour.

Ensure consistency in managing challenging behaviour.  All staff should be aware of the strategies to be used so that the child can be supported by all staff not just the key worker. It is important that if the key worker is not in the setting other adults know how to respond without the child becoming confused or scared.
	To identify patterns of behaviour and to apply agreed strategies.
	Identify the triggers for unwanted behaviour using the ‘iceberg’.  This will help to identify possible reasons for behaviour and identify triggers.

Be aware that the child may behave differently at home and at school.

Refer to Appendix I Foundation Stage Social Communication Friendly Environment Audit.


	Environment  Resources 

	ICT Resources

	· Mayer-Johnson – Boardmaker.  www.mayer-johnson.com
· Widget – Communication in Print.  www.widget.com
· www.do2learn.com
· Wii. Nintendo

· 123 Colour iPad App

· Doodle Buddy iPad App

· Art Doodle iPad App

· Cake Doodle iPad App

· Five little Speckled Frogs iPad App

· Little writer – App, numbers, lowercase and uppercase, follow the guide to form the letters/numbers.

	Resources

	· Workstation training is available via Specialist Teachers (Workstation resources folder).
· Work system  The Jigsaw puzzle for reward, for example, child’s favourite character cut into four pieces (Workstation resources folder)
· Is it Sensory or is it Behaviour? By Murray-Slutsky and Paris (2005) Published by Hammill Institute on Disabilities Page 104, Table 7.1.  ISBN-13 978-0761644248

·  Inclusion Development Programme (IDP), accessed through the NASEN website.  www.idponline.org.uk. Supporting Children with fine and Gross motor skills – (motor skills resource folder)
· Write Dance – Ragnbild Voor and Tony Kerr ISBN 978-1873942031

· Brain gym www.braingym.org

· Write from the Start: Teoderescue, ISBN: 0742401618/9780742401617

· Cutting Skills – Mark and Katy Hill ISBN 9781855033498

· Balance activities -  (motor skills resource folder) Fizzy Programme – www.ekhuft.nhs.uk 

· Fine Motor Toolkit http://www.otstrategies.com

· Motor Skills Programme – Motor Skills United – TTS www.tts-group.co.uk

· Sensory breaks, Wiggle and Whoosh – training with Specialist Teaching team (Sensory resources folder)
· School based activities on a daily basis, e.g. cutting, painting, play dough/clay, threading (motor skills resource folder)



	2  Social Interaction and Communication

	Imitation skills

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	Use rhymes, action songs and play to encourage turn-taking and sharing.  Adults must be face-to-face with the child and at their level.  Adults must pause before the high point in songs and rhymes to cue the child to take their turn.

Adults can use pictures for songs to offer children choices of what they would like to sing.
	
	Parent and carers to share favourite songs.

	Play copying games, e.g. making funny faces, make fun noises and sounds. Talk about what you are doing.
	Individually, copy the child’s words, sounds, and actions.  When you have their attention, continue to copy them to establish a turn-taking game.
	Individually, copy the child’s words, sounds, actions.  When you have their attention, continue to copy them to establish a turn-taking game.

Once the above is established introduce new words, sounds, actions so that the child may copy you and develop their copying skills and awareness of others. 

	Introduce different motivational play activities by showing how to engage with them.  Do not assume they know what to do with different toys. You need to make them fun and exciting, even if they don’t seem to be interested.  This will help with sharing and developing vocabulary.

Have a range of culturally appropriate toys and games, e.g. dolls with different skin tones dressed according to different cultures, animals from different continents such as buffalo and goats.
	Encourage and support the child in using different toys and play equipment, by modelling play sequences and play scripts e.g. home corner.
	On a one-to-one model play sequences/scripts to support the child’s understanding. 


	Initiating and requesting

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	Eye-to-eye contact can be difficult and painful so don’t insist on eye contact when talking to the child but encourage the child to look in your direction.  You can help this to develop by getting face-to-face with them and holding a favourite toy at your eye-level as you interact with them. Praise any attempt to look at the toy/adult with “Good looking”.  
	
	

	Introduce different motivational activities by showing how to play with them.  Don’t assume they know what to do with different toys. You need to make them fun and exciting, even if they don’t seem to be interested.  This will help with sharing and developing vocabulary.

Have a range of culturally appropriate toys and games, e.g. dolls that represent different cultures, animals from different continents.
	Encourage and support the child in using different toys and play equipment, by modelling play sequences and play scripts, e.g. home corner.
	On a one-to-one model play sequences/scripts to support the child’s understanding. 

	Provide opportunities for the child to initiate interaction.
	Creating opportunities for the child to initiate interaction around their chosen action/ activity.
	In a one-to-one session follow the child’s lead in any activities they choose, follow, repeat, copy, and mimic the child to encourage interaction.

You may need to create a role for yourself in the play to establish an interaction with the child, e.g. be the “stopper” of the car so that the child has to interact with you for the car to move again. This communication may be non-verbal, e.g. by moving your hand, or looking at the car, or verbal, e.g. by asking “Car go!” It may be via the use of Picture Exchange Communication System (PECS) if they are using this method.

You may consider being the “keeper” of the bricks/ puzzle pieces/train track to facilitate an interaction with the child in order for the child to communicate with you purposefully.

You can encourage eye contact by holding the object to your eye-level. Do not force the child to look at you as this can be painful/uncomfortable for them.

	Create opportunities for children to communicate, e.g. by place motivating toys in view but out of reach to encourage the child to request the toy. 

Pause during motivating activities such as bubbles, songs, tickles games to encourage the child to request “more” of the motivating activity. Use the sign and or symbol for “more”.

Adult to model the direct communication language, e.g. where the child is pointing model “I want …….” 
	
	Encourage the child to communicate by showing you, pointing to the object or saying the name of the object, or using an appropriate phrase to request.

For children using PECS it is very important that they are actively encouraged to use PECS to get what they want. 

	Repeat simple phrases often and don’t change them, e.g.  “I want a drink”. Repeat this phrase every time the child goes to the snack table.  All staff need to use the same phrases. Use visual cues to support the language e.g. pictures, symbols, signs and gestures.
	Use visual support in all communication.
	PECS programme to develop the use of communication and to request

	Model back correct phrases and extend the child’s utterances, e.g.

Child: “Drink”

Adult: “I would like a drink” 

Create opportunities for the child to use the phrase again with a variety of communication partners including children if appropriate.
	Use visual support in all communication.
	PECS programme to develop the use of communication.

	Reward any attempts to communicate appropriately e.g. using signs, pictures, objects or words.  Pictures should be appropriate for the child’s age and culture.
	Respond to all communicative attempts to encourage the child to repeat the communication.
	PECS programme to develop the use of communication.

	When you are playing alongside a child use commentary. Talk about what you are doing and model appropriate language.
	Use key words consistently
	PECS programme to develop the use of communication.


	Engaging in social interaction and turn-taking

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	Adults must balance comments and questions to ensure that communicative pressure is kept to a minimum. 

Adults should highlight strategies that enable the child to stay in interactions for as long as possible

Use choice questions with objects, e.g. “Want apple or banana?”

Try to avoid asking too many questions as this puts pressure on the child to communicate and may stop interactions. Adults may use a variety of these strategies to establish and maintain interactions with children.
	
	

	Use rhymes, action songs and play to encourage turn taking and sharing.  Adults must be face to face with the child and at their level.  Adults leave the end of a favourite song for the child to fill-in-the-blank, e.g. “Old MacDonald had a……………..” The pause cues the child that it is their turn. 


	
	

	Play copying games, e.g. making funny faces, make fun noises and sounds. 

Use a mirror to make faces, show different emotions and sounds. Talk about what you are doing.


	Play games that involve interacting with the child, e.g. peek a boo, ‘Round and Round the Garden’, pushing a ball backwards and forwards to each other, singing ‘Head Shoulders Knees and Toes’.
	Individually, copy the child’s words, sounds, actions. When you have their attention, continue to copy them to establish a turn-taking game.

Once the above is established introduce new words, sounds, actions so that the child may copy you and develop their copying skills and awareness of others. 

	Play games that involve turn taking, e.g. rolling a ball to an adult, putting inset puzzle pieces into a puzzle one at a time, taking turns to put bricks on a tower.

Adults to support turn-taking between children.  Adults to model language such as “My turn”, “Your turn”.
	Use visual resources to show the child ‘your turn…my turn’.
	

	If the child demonstrates any positive communication skill praise by labelling it, e.g. “Good listening/looking/ asking”.  Praise all positive behaviours in this way, e.g. “Good sharing”, “Good sitting”, “Good walking”.

Reinforce the behaviours you want to see, with visual support.
	Use visual resources to show the child ‘good listening’ etc.
	Use social stories with pictures to show ‘good listening’ etc.

	Emphasise good social rules which should be modelled and reinforced by all staff in all environments. 

Help children to understand social rules as situations arise by explaining the consequences, e.g. “When you take Sam’s train it makes him feel sad”. 

Ensure that rules are dual language and supported visually where appropriate.
	Consider using programmes such as the Play and Language Scheme (PALS).
	Introduce Social Scripts to explain other people’s perspective and suggest alternative positive social interaction.

	Reward appropriate social behaviour by providing constructive feedback, e.g. “You shared your toys that made me feel very happy”.
	Consider using programmes such as PALS.
	Introduce Social Scripts to explain other people’s perspective and suggest alternative positive social interaction.

	Use the child’s name when you want to get their attention at the beginning of what you are going to say/show them.
	Use a physical prompt to support getting the child’s attention, e.g. by gently touching their hand. 
	Use a physical prompt to support getting the child’s attention, e.g. by gently touching their hand.

	Eye-to-eye contact can be difficult and painful so don’t insist on eye contact when talking to the child but encourage the child to look in your direction.  You can help this to develop by getting face-to-face with them and holding a favourite toy at your eye-level as you interact with them. Praise any attempt to look at the toy/adult with “Good looking”.  You may need to pass the toy in front of your face a few times.
	If the child finds looking at you difficult, do not insist but check the child is engaging in the communication
	

	Encourage the child to join in with action songs and rhymes. Adults must be face to face with the child and at their level. Adults must pause before the high point in songs and rhymes to cue the child to take their turn.

Adults can use hand-over-hand to help children copy the actions.

Adults can use pictures for songs to offer children choices of what they would like to sing. Use rhymes and songs from different cultures and countries.
	Use familiar songs and rhymes to engage them.
	Parent and carers to share favourite songs.

	Introduce different motivational activities by showing how to play with them.  Don’t assume they know what to do with different toys. You need to make them fun and exciting, even if they don’t seem to be interested. This will help with sharing and developing vocabulary.

Have a range of culturally appropriate toys and games. 
	Encourage and support the child in using different toys and play equipment, by modelling play sequences and play scripts, e.g. home corner.
	In a one-to-one model play sequences/scripts to support the child’s understanding. 

	Provide opportunities for the child to initiate interaction.

Praise any interaction shown. Reward with a smile or a comment such as “Good looking”.
	Create opportunities for the child to initiate interaction around their chosen action/ activity.
	In a one-to-one session follow the child’s lead in any activities they choose, follow, repeat, copy, and mimic the child to encourage interaction.

You may need to create a role for yourself in the play to establish an interaction with the child, e.g. be the “stopper” of the car so that the child has to interact with you for the car to move again. This communication may be non-verbal, e.g. by moving your hand, or looking at the car, or verbal, e.g. by asking “Car go!”  It may be by the PECS if they are using this method.

You may consider being the “keeper” of the bricks/ puzzle pieces/train track to facilitate an interaction with the child in order for the child to communicate with you purposefully for a reason.

The child may direct this request to you with a look. You can encourage eye contact by holding the object to your eye-level.  Remember do not force the child to look at you as this can be painful/uncomfortable.

	Develop children’s ability to understand emotions and others’ perspectives, through everyday interactions as they arise in the EY setting, e.g. “Emily’s sad because she hurt her hand” and prompting children to ask each other questions e.g. “Ask Jade if she would like a drink” and to answer each other, “Ruben look, Michaela is talking to you, you need to answer her”.
	Adults to coach children during small groups and individual activities to understand emotions and others’ perspectives by modelling the language and perspectives of others.  Adults may need to create play opportunities to facilitate this, e.g. role play, turn taking games.
	During one-to-one and small group activities develop the child’s understanding of different roles and perspectives by changing roles during games, e.g. the child is tickled and then the child tickles the adult. 

	Adults should accept all form of expressive communication this may be verbal e.g. the use of words/phrases/sentences or non-verbal e.g. the use of pointing, gesture, sign, communication books or aids, PECS.
	Adults should provide opportunities throughout the daily routine and in small group activities for children to have an opportunity to express themselves successfully and to be responded to positively.
	There may be individual targets focussing on expressive communication for individual children, e.g. developing expressive language, PECS use.

	Adults to model appropriate social language in context, e.g. social greetings, asking for snack, asking to share toys or join in play. This includes appropriate turn taking.
	During small group activities or routine activities adults to target specific social language, e.g. saying “Hello” to members of the key group.  

Encourage the child to join the main group for snack and story time. Start by sitting away from the group and slowly moving nearer until you are sitting at the snack table or on the edge of the group. Break this down into small steps.


	Offer one-to-one adult support during small group activities or routine activities. Adults to target specific social language, e.g. saying “Hello” to members of the key group.  

	Adults to support story telling visually e.g. by use of story sack props, puppets, toys, large pictures. Encourage children to participate in the story by using strategies such as:

· Offering choice questions, e.g. “Should Goldilocks go to bed or eat the porridge?”

· Using fill-in-the-blanks, e.g. “We all stand…..(up)”

· Cue children to take a turn by waiting expectantly and using gesture, e.g. standing up to cue the children with the word they need to use.
	Encourage children to put pictures form the story in correct sequential order. 
	Use books that with repetitive phrases e.g. ‘We’re Going on a Bear Hunt’, ‘The Train Ride’. 

	Create opportunities for children to communicate, e.g. place motivating toys in view but out of reach to encourage the child to request the toy. 

Pause during motivating activities such as bubbles, songs, tickles games to encourage the child to request “more” of the motivating activity. Use the sign and or symbol for “more”.
	Encourage the child to communicate by showing you, pointing to the object or saying the name of the object, or using an appropriate phrase or sign to request.
	For children using the PECS it is very important that they are actively encouraged to use PECS to get what they want.

	Adult to model the direct communication language, e.g. where the child is pointing model “I want …….”
	Encourage the child to communicate by showing you, pointing to the object or saying the name of the object, or using an appropriate phrase or sign to request.
	For children using the PECS it is very important that they are actively encouraged to use PECS to get what they want.

	Model back correct phrases and extend the child’s utterances, e.g.

Child: “Drink”

Adult: “I would like a drink” 

Create opportunities for the child to use the phrase again with a variety of communication partners including children if appropriate.
	Repeat simple phrases often and don’t change them, e.g.  “I want a drink”.  Repeat this phrase every time the child goes to the snack table.  All staff need to use the same phrases.  Use visual cues to support the language, e.g. pictures, symbols, signs and gestures.
	

	Reward attempts to communicate e.g. using signs, pictures, objects or words.  Pictures should be appropriate for the child’s age and culture.
	
	


	Understanding of Language 

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	When talking to the child, allow time for a response or action before you repeat what you said. This can be 30 seconds or more.  If appropriate and possible use the child’s preferred language.

Repeat the question exactly as you did the first time. 

Use visual cues to support your language, such as pictures, symbols, signs and gestures.
	When talking to the child always use their name first even if you don’t think they will respond.
	

	Adults to keep their language at an appropriate level for children’s stage of language development. 
	Adults should support their language visually, e.g. with use of objects, gestures, signs and pictures, to help children understand.
	All staff in the setting will know how to support any individual child’s understanding of language by using appropriate visual support materials, e.g. objects, signs, gesture, pictures.

	Use of language is explicit and in the positive, e.g. “Keep the door closed” instead of “Don’t open the door”. 
	Adults should support their language visually.
	

	Clear rules are visually displayed and written in the positive.  Ensure rules are dual language where appropriate. Pictures should be appropriate for the child’s age and culture.
	Adults should support their language visually, e.g. with use of objects, gestures, signs and pictures, to help children understand.
	

	Provide a spoken commentary to support understanding of what is happening during the nursery routine.
	Adults should support their language visually, e.g. with use of objects, gestures, signs and pictures, to help children understand.
	

	When introducing verbs (‘doing’ words) use toys to show the action and say, e.g. “Teddy is jumping”, “Teddy is eating his dinner”.

Create opportunities for listening in their home language.
	Adults should support their language visually, e.g. with use of objects, gestures, signs and pictures, to help children understand.
	

	When introducing any new vocabulary ensure children have an opportunity to hear the word many times and to see what it relates to during a variety of activities through the nursery routine, e.g. for ‘pouring’, pouring water during water play, pouring milk at snack time, pouring paint in the sink.
	Adults should support their language visually, e.g. with use of objects, gestures, signs and pictures, to help children understand.
	

	Check the child’s understanding of vocabulary and instructions by observing their responses over a series of occasions. Target language to directly teach.
	Adults should support their language visually, e.g. with use of objects, gestures, signs and pictures, to help children understand.
	


	Expression (verbal and non-verbal)

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	Adults should accept all form of expressive communication this may be verbal (e.g. the use of words/phrases/sentences) or non-verbal (e.g. the use of pointing, gesture, sign, communication books or aids, PECS).


	Adults should provide opportunities throughout the session using small group activities for children to have an opportunity to express themselves successfully and to be responded to positively.
	There may be individual targets focussing on expressive communication for individual children, e.g. developing expressive language, PECS use.

	Adults to support expressive language development by expanding language, e.g.  

Child: “Drink”

Adult: “I want a drink please”

Where possible create opportunities for speaking in the child’s home language.
	Adults to target expressive language development throughout the daily routine and during group activities.
	Adults to focus on specific expressive language targets for individual children during the daily routine and through small group and individual activities.

	Adults to model the correct speech sounds, e.g.

Child: “Du”

Adult: “Juice, that’s the juice”
	
	

	Adults to model appropriate social language in context, e.g. social greetings, asking for snack, asking to share toys or join in play. This includes appropriate turn taking.
	During small group activities or routine activities adults to target specific social language, e.g. saying “Hello” to members of the key group.  
	Offer one-to-one adult support during small group activities or routine activities.  Adults to target specific social language, e.g. saying “Hello” to members of the key group.  

	Adults to support story telling visually, e.g. by use of story sack props, puppets, toys, large pictures. Encourage children to participate in the story by using strategies such as:

· Offering choice questions, e.g. “Should Goldilocks go to bed or eat the porridge?”

· Using fill-in-the-blanks e.g. “We all stand…..(up)”

· Cue children to take a turn by waiting expectantly and using gesture, e.g. standing up to cue the children with the word they need to use.
	
	

	Create opportunities for children to communicate e.g. place motivating toys in view but out of reach to encourage the child to request the toy. 

Pause during motivating activities such as bubbles, songs, tickles games, to encourage the child to request “more” of the motivating activity. Use the sign and or symbol for “more”


	Have choice boards available for different activities
	Encourage the child to communicate by showing you, pointing to the object, saying the name of the object, or using an appropriate phrase to request.

For children using the Picture Exchange Communication System (PECS) it is very important that they are actively encouraged to use PECS to request what they want. 

	Model back correct phrases and extend the child’s utterances, e.g.

Child: “Drink”.

Adult: “I would like a drink”.

Create opportunities for the child to use the phrase again with a variety of communication partners including children if appropriate.
	Repeat simple phrases often and don’t change them, e.g.  “I want a drink”.  Repeat this phrase every time the child goes to the snack table.  All staff need to use the same phrases.  Use visual cues to support the language, e.g. pictures, symbols, signs and gestures.
	

	Reward any attempts to communicate appropriately e.g. using signs, pictures, objects or words. Pictures should be appropriate for the child’s age and culture.
	
	


	Play

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	Give clear warning when something is going to change, refer to visual time line to support language.

Refer to advice in Section 1 EY Setting Environment.
	Give small group and individual information regarding an anticipated change.  Refer to visual time line.

Staff to support change and transition as it happens with portable visual time line, First/Then board or pictures on individual key rings for the small group/individual child.
	Individualised notice period should be planned for any change e.g. a day or hour before hand. Adjust the time scales to meet the child’s needs; this may be more or less warning.

Where possible plan for the change by taking photos, video clips where relevant, using stories, change symbol and transition cards.  These resources should be shared with parents so that carry-over can continue at home.

	Adults to model functional and symbolic play throughout the session, e.g. if the child is in the role play area and picks up an object, the adult models its function, e.g. putting a phone to the ear and saying “Hello” adding the child’s name.
	Small group or individual work to model functional and symbolic play, e.g. in the home corner.

Follow the child’s lead with their play, e.g. farm animals, adult makes the animal sounds and pretend the animal is eating, jumping and running.

Adults to comment on what the child is doing, e.g. “the red car is going up”. Repeat key words “up”, “Car goes up”.

Repeat the activity as often as possible, using the same actions and words each time.
	Individual functional and symbolic play activities are planned and facilitated by the adult acting as a model.

Break the activity down into a formalised structure with small steps and using backward chaining (see Appendix I), which is to be supported by visual resources.  Repeat the activity as often as possible, using the same actions and words each time.

	Encourage children to explore and experiment with new toys, games, activities and experiences that may not be of their choosing.
	In small groups and/or individually encourage children to explore and experiment with new toys, games, activities and experiences that may not be of their choosing, using favoured activities as a reward.  A First/Then board may be helpful to support and encourage the child to try new activities.


	Consider the child’s sensory preferences when selecting new activities as some children may be hypersensitive to certain sights, sounds, smells, tastes, touch.

Consult Section 3 Sensory Skills as appropriate.

	Encourage independence with play and other skills across the curriculum.

Reward any attempts to contribute to an imaginative activity.
	Reward any behaviour that is a step working towards a specific target. Rewards should be based on what motivates the child, e.g. reward chart, sticker book, time for a favoured activity.
	With the individual child proactively reward any behaviour that is a small step working towards a specific target. Rewards should be based on what motivates the child, e.g. reward chart, sticker book, time for a favoured activity.

	Restricting choice to new activities to broaden their experiences of different play opportunities.
	Adult provides visual support to facilitate the child being able to choose a new activity, e.g. choice board from which to select targeted activities.
	Have choice boards with different activities on for the child to make choices of new activities, e.g. this may be a choice of two with one a less favourable activity than the other.

	Obsessive behaviour can be an acceptable part of Social Communication Difficulties.

If a child has a strong/special interest (obsession) this can be used to motivate and encourage task participation.
	If the child is obsessed with one particular toy/activity, use this obsession as a way of getting the child to follow instructions or carry out adult led activities, using a “First/ Then” board, e.g. “first story, then train”.  Be specific about the then and use it as a positive to move on to.
	If an obsession is inappropriate and needs to be stopped a replacement activity/toy should be found. An obsession should not be stopped without a replacement.

Obsessions can be used as a motivational tool, e.g. for use on the “First/Then” board.

Review regularly to ensure that the interest does not become too obsessive or the interest is replaced

If the obsession is impeding learning or is unsafe then it needs changing to something more appropriate.

	If the child has a repetitive movement or action that interferes with what they are doing it is important not to stop it all together (the child will just find another action instead) but allow it at certain times.


	If the behaviour becomes inappropriate or dangerous consider weaning them off and/or replacing the behaviour with a more appropriate behaviour e.g. if the action is banging everything, then you introduce a drum which can then become the reward for doing an adult led activity.

If the obsessive behaviour is getting in the way of learning, e.g. carrying lots of toys around so they cannot access any activities, then it is important to try to reduce this behaviour. Limit the number of things s/he is allowed to carry, e.g. the child is carrying six cars around, so reduce the number to five, then four, then three, until they are only allowed to have one or two cars at any one time. It will take time to get to this stage but if you are consistent and persistent it can be achieved.
	If necessary allow the child a safe environment and time to release their anxiety through their chosen movement or action.

A desensitisation programme can be used to reduce the movement or action.

Have a plan to replace the behaviour if it is inappropriate, e.g. ripping paper, squeezing play dough.



	Enable the child to be able to identify and manage their own anxieties.


	Adult to recognise the child’s triggers and provide appropriate support.
	There is an individualised programme to support the child to recognise when they are becoming anxious.  Provide appropriate strategies to help them reduce their anxiety.

	Adult to play alongside the child and play with the same resources as they are.

Once the child is happy and comfortable to allow you to play next to them, start to introduce a commentary about the play using simple language, e.g. “I’m pouring water”, repeating key words and new concepts and vocabulary. Talk about what you are doing, keeping language simple and repetitive and support it visually.
	
	

	Introduce different motivational activities by showing how to do them.  Do not assume that children know what to do with different toys. You need to make them fun and exciting even if the child does not seem to be interested.
	
	


	ICT Resources

	· Gather ideas for talk or collaborative writing, or plan presentations using graphic organisers & mind-maps: popplet.com, text2mindmap.com, bubble.us, xmind.net, freeology.com, exploratree.org.uk, storystarters from teacher.scholastic.com, pinball ideas generator from www.bbc.co.uk/scotland/pinball
· Create a visual representation of a ‘for and against’ argument: amap.org.uk

· Listen to eBooks read aloud. Look out for books with word-by-word highlighting to reinforce reading skills and interactivity to maintain attention: storycove.com, meegenius.com, onlineaudiostories.com, madeinme.com, rockfordsrockopera.com, 2simpleonline.com, inanimatealice.com, helpkidz learn.com, audible.co.uk, iTunes, storynory.com, tarheelreader.org, starfall.com, storytimeforme.com

· Listen to information from the web or child’s own writing read aloud using text-to-speech: ReadtheWords.com, naturalreaders.com, iSpeech.org, vozme.com

· Use talking word processors to listen for pronunciation or edit writing: WordTalk, PowerTalk, WriteOnline from Cricksoft.com, textease.com, Clicker6, ClaroRead from Clarosoftware.com

· Listen, read, talk and develop vocabulary through structured ICT activities: Speaking for Myself Plus (aimed at Early Years, from topologika.com)

· Follow video models of games to watch and imitate: http://sites.google.com/site/autismgames/, or watch video excerpts of literature: 60secondrecap.com

· Use online tools to help interpret feelings: Faceland from do2learn.com, e-motions from electronic-motions.com, face games from senteacher.org

· Support communication through visual tools and symbols using picture activity boards, visual timetables, social stories by Carol Gray, PECS and social skills picture cards: abaresources.com

· do2learn.com, practicalautismresources.com, yourspecialchef.com, boardmakershare.com, picoselector from pecsforall.com to visualise daily tasks, visualaidsforlearning.com, visuals support tool from connectability.ca

· Make and share online page-turnable books using child’s own ideas: pimpampum.net/bookr, bookemon.com, storybird.com

· Use online songs with words and accompaniment to plan the day: kididdles.com, songsforteaching.com, calmerchildren.com

· Collaborate using online art tools: tuxpaint.org, bonomo.com, nga.gov, sumopaint.com.  Have fun editing photos together (picnik.com) or make talking photos: fotobabble.com, yodio.com

· Create and share a multimedia poster on a curriculum theme: 
freetech4teachers.com/2011/01/juxio.com, or glogster.com

· Collect opinions and post ideas using voice or text around a visual stimulus: voicethread.com, wallwisher.com

· Create a private talk group with friends or send voice emails to family: vocaroo.com, voxopop.com, vocaroo.com

· Create a simple private group webspace to quickly share and exchange ideas with the school community: posterous.com, edmodo.com

· Choreograph simple animations choosing characters, settings and speech: goanimate4schools.com, Dvolver.com, zimmertwins.com, memoov.com, xtranormal.com, Stage’D (stagedproject.com)

· Use a webcam or microphone to narrate a presentation around a slideshow: present.me, photopeach.com, slidestory.com, myebook.com 
· Make a talking book with PowerPoint or Clicker6 (can be used bilingually), or use a talking pen (talkingpen.co.uk), talking tin, buttons or photo album (inclusive.co.uk). 

· Draw or import an image or retell a story using picture prompts, and add narration to make a book using LittleBirdTales.com, then email to friends and family.

· Create and share stories using a template or pictures for scaffolding ideas: storyjumper.com, kerpoof.com, storybird.com

· Use digital voice recorders and flipcams to capture ideas and events, then share them through podcasts, videocasts, learning platforms, blogs or webpages: podiumpodcasting.com, edmodo.com

· Use technology for role play: tape recorders, battery operated toys, programmable toys, radio controlled toys, cameras, electronic tills, computers, Interactive Whiteboard, touch screen monitor, activity centres, musical keyboards, play telephones, talking toys, TV and video, remote controls for audio-visual aids (such as TV and CD players), projected lights and sensory rooms. http://ictearlyyears.e2bn.org

· Make musical podcasts with child’s own voice: meditation flowers on zefrank.com, MmmTss on web.mit.edu, audioboo.fm

· Make an avatar speak your words with an animated face: Facepaint2 (Inclusive Technology), Talking Faces from www.inclusive.co.uk, www.blabberise.com, www.voki.com

· Animate yourself or a character talking or telling a story: Crazytalk, Fix8.com

· Narrate stories and slideshows with transition effects and music: PhotoStory3, Animoto

· Produce writing or drawing collaboratively in real time on adjacent or distant computers: primarypad.com and primarypaint.co.uk

· Play magnetic chat using drop and drag words with a partner: http://www.woodlands- junior.kent.sch.uk/Games/mag/poetry.htm, http://play.magpogames.com/

· Model life skills through games with a partner: autismgames.com Play online turn-taking games with a partner: ictgames.com (Primary maths & literacy), isleoftune.com (sound), Boobah.tv/zone (EYFS), zoodles.com, spellingcity.com, tutpup.com

· Take turns at writing pages of a story with a remote partner using Storybird.com or make a 3D story with a partner on Zooburst.com.

· Fluid App

· Pocket Pond App

· Fluidity App


	Resources

	· 120 idioms at your fingertips: June Nicols.  ISBN:  1-874534-34-9

· Barrier Games.  Alison Jarred.  ISBN: 0975121200

· Understanding and Using Spoken Language: C Delamain + J Spring.  ISBN: 9780863884337

· Speaking, listening and understanding: C Delamain + J Spring.  ISBN: 9780863885150

· LDA series: Reading Comprehension, Cause and Effect, Inferencing etc. (cards).  www.ldalearning.com

· “Wh” questions: Black Sheep Press. www.blacksheeppress.co.uk

· Sequencing cards (Speechmark catalogue).  www.speechmark.net

· Let’s Talk series (cards) (Speechmark catalogue).  www.speechmark.net

· Language for Thinking: S Parsons + A Branagan.  Speechmark 2005.  
ISBN: 13 9780863885754

· Don’t Take it so Literally: Danielle M Legler.  ASIN: B0006QGNHW

· Child’s own reading material with questioning

· Boehm concepts: A E Boehm.  www.pearsonclinical.com

· CLIP  series– syntax, pragmatics, morphology etc.  www.pearsonclinical.co.uk

· LDA and colorcards- verbs, objects, adjectives, prepositions, “What’s missing” etc. www.ldalearning.com

· Find the Link game.  Diana Williams.  ISBN: 9780863884214

· Visualizing and Verbalizing: Nanci Bell.  ISBN: 9780945856016

· LDA Reading Comprehension Cards.  www.ldalearning.com

· See resources above where there is overlap with expressive

· LDA cards: sequencing.  www.ldalearning.com

· Black Sheep Press - narrative pack.  www.blacksheeppress.co.uk

· Time to Talk: Alison Schroeder.  ISBN-13: 978-1855033092

· Clip series – syntax, pragmatics, morphology etc.  www.pearsonclinical.co.uk

· Talkabout series.  Speechmark.  www.speechmark.net

· Sentence starters. ColorCards.  Speechmark.  www.speechmark.net

· LDA Reading Comprehension Cards.  www.ldalearning.com

· Lucky Duck: Play scripts.  www.luckyduck.co.uk

· Specific programmes given by SALT Service – Nuffield Programme, Cued Articulation etc.

· Functional Language in the Classroom: Maggie Johnson.  ISBN: 185503232X

· Finish the Story series: Kate Fitzsimons. Learning Materials Ltd. www.learningmaterials.co.uk
· PECS, Picture Exchange Communication System.  www.pecs-unitedkingdom.com

· Boardmaker Software plus website. Mayer-Johnson. www.mayer-johnson.com

· Crick website for resources.  www.cricksoft.com

· Signalong, Local Authority training is available.

· Makaton. www.makaton.org

· BSL (British Sign Language).  www.britishsignlanguage.com

· The New Social Story Book: Carol Gray.  ISBN-13: 928-1935274056

· Social Scripts, training via Specialist Teacher programme (social scripts resource folder)
· Comic Strip Conversations: Carol Gray.  www.thegraycentre.org

· I Can’t Do That: Lucky Duck publishers.  ISBN-13: 978-0857020444

· Talkabout for Children series: Alex Kelly.  www.speechmark.net

· Talkabout board game.  www.speechmark.net

· Time to talk: Alison Schroeder.  LDA Learning.  www.ldalearning.com

· Developing Base Line Communication Skills:  C Delamain + C de la Bedoyere (Speechmark).  ISBN 9780863884818

· Socially Speaking: Alison Schroeder.  ISBN-13: 1855032521

· Black Sheep Press resources.  www.blacksheeppress.co.uk
· Photographs of emotions: Colorcards - “what are they feeling”, “How are they feeling”, “Emotions”.  www.speechmark.net

· SEAL resources

· Transporters DVD.  www.thetransporters.com

· All About Me (available from Specialist Teachers)

· Transition passports – individual profiles (Transition resources folder)
· Power cards (Social Scripts resources folder)
· Emotions web (Social and Emotional resources folder)
· Do2learn website.  www.do2learn.com

· “Anxiety” programme (Anxiety resources folder)
· Blob cards series: Pip Wilson:  Speechmark.  www.speechmark.net

· Incredible 5 point scale: Kari Dunn Buran.  www.5pointscale.com

· Volcano in My Tummy: Whitehouse and Pudney.  ISBN-13: 978-0865713499

· Blob anger management: Speechmark.  www.speechmark.net

· Real life scenarios

· Teaching Happiness: R McConville.  ISBN: 9781906517212

· Think good, Feel good: Paul Stallar.  ISBN: 978-0470842904

· Colorcards: Sentence Starters.  www.speechmark.net

· Conversational starters, e.g. use of a talkbox, circle time, PHSE

· Let’s Talk: Social Skills (cards).  www.speechmark.net

· Social Use of Language Programme: Wendy Rinaldi.  www.wendyrinaldi.com
· Hanen program.  Programme delivered by Speech and Language Therapy Service. www.hanen.org
· Iceberg Diagram and explanation – (Social and Emotional resources folder)
· Desensitisation - Having a plan to replace the behaviour – (Social and Emotional resources folder)
· Self-Esteem Games Barbara Sher ISBN 978-0471180272

· Helping Children to Build Self Esteem : Deborah M Plummer, ISBN-13: 978-1843104889

· Helping Children to Cope with Change, Stress and Anxiety, Deborah M Plummer, 
ISBN: 978-1-84310-960-0

· Willy and the Wobbly House: A Story for Children Who are Anxious or Obsessional, M argot Sunderland, ISBN-13: 978-0863884986 (series of books  - emotions and feelings 
ISBN 9780863884993)

· Boardmaker symbols, e.g. timetable, prompts, now/next board etc. www.mayer-johnson.com

· Anxiety Programme (Anxiety resources folder)
· Safe haven available, e.g. small tent/ blanket

· Mindfulness activities– www.smilingmind.com/au

· Incredible 5 Point Scale / emotions thermometer www.5pointscale.com




	Strategies (Sensory) – Early Years 

	Quality First Teaching
	Targeted Provision
	Personalised Provision

	Be aware of all the sensory needs of the children in the EY setting as individuals.

Be aware of all the different senses:

· Visual 

· Auditory (hearing)

· Gustatory (taste)

· Vestibular (balance)

· Proprioceptive (body awareness)

· Tactile (touch)

· Olfactory (smell)


	
	Some children are hyposensitive (under sensitive) and others are hypersensitive (over sensitive) to certain sensory stimuli. 

Hyposensitive children may seek out sensory stimulation, e.g. if a child is hyposensitive (under sensitive) to visual stimulation, they may seek out visual stimulation, e.g. turning lights on and off, moving fingers in front of their face, looking at objects closely.  Adults can use this sensory stimulation to create motivating interactions with the child, e.g. using a torch.

Be aware that some children may be hyposensitive (under sensitive) to touch and proprioceptive stimulation.  These children may not cry if they injure themselves and therefore any injury should be checked by adults, as the child may not be aware that they are hurt.

Hypersensitive children may avoid certain sensory stimulation, e.g. if a child is hypersensitive (over sensitive) to visual stimulation, they may dislike certain lights, colours or types of visual stimulation.  They may cover their eyes, shut their eyes or express their hypersensitivity through behaviour such as crying.  Adults can use this sensory stimulation to create motivating interactions with the child, e.g. using a torch that the child can control. 

Children may present with many different sensory preferences. These can affect a child’s desire to interact and participate with others and this may be expressed through behaviours such as crying and hitting out.  Adults should put in place strategies to support the child to cope with possible sensory overload, e.g. being able to go to a quiet area away from the sensory stimulation (see Section 1 EY Setting Environment).

Pictures and visual materials may help a child to express how they are feeling e.g. pictures showing emotions.

	Some children may have repetitive actions that they do over and over again, especially times when they are feeling insecure or having too much sensory input, e.g. rocking backwards and forwards, making humming sounds.

When this happens it is allowable as long as it is not harming them or others, it is safe and it is not stopping the child from taking part in other activities. They may require some time out of the situation in a quieter environment.
	If this is a regular occurrence it is important to find out what may be causing the insecurity using an ABC chart.  If it is a sensory reason the child may require some time in a quieter environment.
	

	Use calming techniques if the child will allow, e.g. singing a song, stroking their arm. 

Timetable regular relaxation time and sensory breaks.


	Provide regular sensory breaks.


	Based on the child’s individual preferences use: physical activity; sensory activity; taking time out, e.g. reading, dark  den, iPads/iPods with headphones, take to a different room; allow for calm time/come down time after break/lunch; do one good thing then one ‘bad’ thing; safe haven; distraction; and, reading.

Think outside the box to generate ideas: meditation, relaxation, computer consoles/handheld devices, and, completing tasks that do to be thought about.

	Art and craft activities
	Be aware of textures, equipment, clothing required, and smells and provide reasonable adjustments, e.g. not insist on aprons, allowing regular hand washing.
	

	Musical activities
	Be aware of noise sensitivity, possible difficulties with physical coordination, difficulties with vibrations, close proximity of classmates.

Implement strategies to support these such as, accessing the activity at edge or outside of the group, initially do the activity in a smaller group, joining in for part of the activity and then leaving.
	

	Change of practitioner
	Be aware the child may find the change of adult personnel difficult to cope with.

Implement strategies to support this such as, warning the child about the change and supporting this information visually, e.g. with photographs that the parent should use at home.
	

	Lunch times, toilets
	Unstructured times may be particularly challenging.

Implement strategies to support this, e.g. use visual cues such as visual timelines and First/Then boards, adult support, buddy system, named person/adult, how to ask for help if needed, coming in from the play ground, eating lunch early when the room is quieter, access to a room for a safe haven, be aware hand dryers can cause distress for some children and have adults available to support if necessary.
	

	Performances, Sports Day, Parent/carer inclusive events.
	Due to the unpredictability of these occasions reasonable adjustments should be made, e.g. having a ‘job’ to do on sports day, have adult support, practice beforehand individually, include the child’s interest, give the child a part in the school play using their interest (like movement, lights, sound, particular toy). 
	

	Transition Visits
	Implement strategies to support transition times, e.g. extra visits beforehand, use of visual materials that can be talked about such as pictures of the new room, staff and routine, photographs of previous events, use of stories to describe what will happen, use of social scripts. The school/setting must ensure an individual risk assessment is completed prior to any visit.
	


	Visual (Sight)
	Link to Inclusion Development Programme (IDP) incl. strategies/Specialist Teachers Sensory Checklist and Strategies

	Hyper (over sensitive: sensory defensive)

	Consider the seating position, e.g. away from the bright light of the window, put down the blind or close the curtains.  Be aware of shafts of light, and shadows

	Provide sunglasses

	Turn off lights during quiet breaks

	Do not insist on eye contact.  Ask questions to check listening and attention 

	Use low wattage bulbs/fluorescent strip lights with faster flickering time/darker coloured bulbs

	Use uplighters / dimmers

	Be aware of the colours and patterns of clothes that you are wearing

	Consider the lighting in the room (no fluorescent lights)

	Avoid white walls

	Use neutral earth and pastoral tones for walls, clothing

	Hypo (under sensitive: sensory seeking)

	Provide times to look at brightly coloured objects  

	Keep the room brightly lit with blinds open

	Provide a desk light if the room is too dim

	Highlight the edge of surfaces with tape

	Increase contrasts and direct lighting

	Allow the child to fully explore a new environment to develop a visual map

	Auditory (Hearing)
	Link to Inclusion Development Programme (IDP) incl. strategies/Specialist Teachers Sensory Checklist and Strategies

	Hyper (over sensitive: sensory defensive)

	Provide verbal warnings about noise levels, e.g. “children the hallway is noisy”

	When possible warn children of loud noises before they occur

	Allow the child to cover their ears

	Use rugs to muffle the noise

	Try and provide a less noisy place to sit, e.g. away from an open window when there is noise outside

	Close windows and doors to reduce external noises

	Put pads on chair/table legs to reduce scraping noises

	Consider the acoustics of the room

	Speak slowly and clearly / do not  shout

	Hypo (under sensitive: sensory seeking)

	Cue the child in by using his/her name

	Take into consideration the child’s need to make noises whenever possible

	Give instructions one at a time and allow time to process them 

	Allow the child to bang / tap during activities

	Provide noisy toys and stimulation as appropriate

	Tactile  (Touch)
	Link to Inclusion Development Programme (IDP) incl. strategies/Specialist Teachers Sensory Checklist and Strategies

	Hyper (over sensitive: sensory defensive)

	Introduce different textures slowly, allowing the child to build up tolerance at their own pace

	Let the child stand at the beginning or the end of the line

	Remove labels that may be uncomfortable

	Allow the child to wear warm clothing when needed

	Allow the child to use paper towels instead of hand dryers

	Do not insist that they wear clothes that ‘hurt’ them

	Use pencil grips to experiment with comfortable textures when holding a pencil

	Provide a cushion to sit on

	Keep room temperature low or constant

	Ensure socks and shoes are comfortable

	Hypo (under sensitive: sensory seeking)

	Use social scripts to:

· Develop an understanding of appropriate ways and times of touching others

· Find an adult if they are bleeding

· What is the weather today?  When do I need to wear my coat?

	Provide a ‘fidget’ toy to hold and squeeze across the school day

	Provide appropriate objects to chew on, e.g. chewy tube, chewellery

	Provide crunchy foods to eat, e.g. carrot, apple, celery

	Provide opportunities within their day to touch desirable textures

	Provide sand and messy play

	Watch for bruises and injuries

	Prompt verbally or visually to wash hands or blow nose

	Apply deep pressure by wrapping child tightly in a blanket or duvet

	Teach routines for personal hygiene, e.g. look in the mirror to see if your face is dirty

	Provide vigorous activity to enable the child to ‘feel’ their body

	Provide opportunity for child to brush or rub skin

	Gustatory (Taste)
	Link to Inclusion Development Programme (IDP) incl. strategies/Specialist Teachers Sensory Checklist and Strategies

	Hyper (over sensitive: sensory defensive)

	Slowly introduce new tastes, perhaps starting with a sniff, leading to a lick, leading to putting on the lips before putting it in the mouth

	Separate food on the plate, only offer one food at a time

	Address fear of choking/gagging with small stepped approach to develop coping strategies. Discuss with Speech & Language Therapist as necessary

	Avoid strong food smells, try bland foods

	Dilute food and drinks to decrease stimulation

	Hypo (under sensitive: sensory seeking)

	Provide opportunities during the day that would allow tasting of appropriate foods that may prevent the need to taste more inappropriate tastes

	Provide suitable alternatives to chewing inedible objects, e.g. chewy tubes, chewellery

	Provide strongly flavoured foods for lunch, e.g. spicy foods

	Offer a sports bottle for child to drink from

	Olfactory  (Smell)
	Link to Inclusion Development Programme (IDP) incl. strategies/Specialist Teachers Sensory Checklist and Strategies

	Hyper (over sensitive: sensory defensive)

	Match the scents of shower gel and shampoo so that you are not giving off a mix of smells

	Try and get unscented resources

	Try and reduce an unpleasant smell that is wafting into the room  by closing the door, positioning the child by an open window, providing the child with a small fan and place a scent that the child likes to offset the unpleasant one

	Provide fresh air, natural smells

	Consider seating position for lunchtimes

	Hypo (under sensitive: sensory seeking)

	Play smell games, find substitute for faeces

	Use strong smelling products as rewards to distract from inappropriate smelling behaviours

	Consider labelling items in the classroom with an agreed sign that means it is unfit for eating/drinking e.g. paints

	Vestibular (Balance)
	Link to Inclusion Development Programme (IDP) incl. strategies/Specialist Teachers Sensory Checklist and Strategies

	Hyper (over sensitive: sensory defensive)

	Be aware of difficulties and provide coping strategies such as allowing extra time, holding onto a wall, having adult support

	Encourage participation but never force a child to participate in an activity

	Hypo (under sensitive: sensory seeking)

	Provide opportunities for swinging, spinning, running, jumping on a trampoline

	Have a rocking chair, or hammock/swing chair outside the room

	Encourage spinning, rolling, swinging, twirling

	Provide objects to hold, squeeze.

	Proprioceptive (Body Awareness)
	Link to Inclusion Development Programme (IDP) incl. strategies/Specialist Teachers Sensory Checklist and Strategies

	Encourage movement games and use these to create motivating interactions

	Encourage use of resistant toys: pulling apart popoids, Lego, k-nex

	Catching and throwing a variety of balls

	Kneading / play dough / stirring activities

	Try gardening activities

	Self-massage in Yoga exercises, including hand massage


	Sensory Resources



	ICT Resources

	· Pocket pond. iPad App

· Fluidity. iPad App

· Fluid. iPad App

· Fluid dynamics. iPad App

· Fun bubbles. iPad App

· Fun Fireworks. iPad App

	Resources

	· Inclusion Development Programme (IDP).  www.idponline.org.uk

· Sensory Checklist  (Sensory resources folder)
· Sensory box containing items that provide sensory feedback – photos of examples.

· Brain Gym – www.braingym.org

· Sensory breaks, e.g. child to move around, simple proprioceptive activities (Sensory 

resources folder)

· Wake and Shake – www.wakeupshakeup.com

· Specific sensory tools for individual children, e.g. wobbly cushion, ear defenders, pencil grips, ergonomic pens – photo examples – (Sensory resources folder)
· Flexibility with respect to clothing, if appropriate 

· Fiddle toys, e.g. Blu-tac, tangles, chewellery (Sensory resources folder)
· Sensory circuits – Jane Horwood ISBN 978-1855034716

· Training available from specialist teacher team – Sensory Sensitivities


Appendix I

Social Communication Setting/Classroom 
Audit Tool

Communication and Interaction Specialist Teaching Team 
Social Communication Friendly Setting/Classroom Audit

Date:

Use the list below to audit how Social Communication friendly your classroom is.  Remember this checklist is to help you. (
	Provision/Strategy
	( Well developed
	(Partly developed
	Not yet developed

	Classroom Environment
	
	
	

	Children are clear about the structure of the day: a visual timetable is on display.
	
	
	

	Clear rules that are agreed and displayed.
	
	
	

	Transition from whole class to independent work is clearly signalled with visual/concrete resources to support.
	
	
	

	The environment is organised with clear signposts what happens and where.
	
	
	

	Resources are labelled.
	
	
	

	Colour coding environment/resources.
	
	
	

	Appropriate seating (distraction free area).
	
	
	

	Independent work area.
	
	
	

	Low arousal area of the classroom. 
	
	
	

	Links are made to previous learning across the curriculum.
	
	
	

	Variety of visual resources/concrete objects to support teaching and learning.
	
	
	

	Relevant information is clearly highlighted.
	
	
	

	Activities/tasks are differentiated. 
	
	
	

	Individual/generic work-system.
	
	
	

	Work tasks and rewards linked to special interests.
	
	
	

	
	See IDP Unit 7: Curriculum Priorities and Inclusive Practice

	Resistance to Change
	
	
	

	Advance warnings are given of any changes.
	
	
	

	Special interests are used as motivators.
	
	
	

	Consistent use of strategies.
	
	
	

	Use choice to aid decision making.
	
	
	

	
	See IDP Unit 4: Flexibility of Thought and Behaviour

	Communication
	
	
	

	Adults adjust their language (keywords only).
	
	
	

	Variety of visual resources to support communication.
	
	
	

	Use of language is explicit and in the positive, e.g. ‘dos’ not ‘don’ts’.
	
	
	

	Literal language is used to aid understanding.
	
	
	

	Time is given to process instructions and questions.
	
	
	

	
	See IDP Unit 3: Communication and Language

	Provision/Strategy
	( Well developed
	(Partly developed
	Not yet developed

	Home School Links
	
	
	

	Home school communication.
	
	
	

	
	See IDP Unit 8: Sources of Support

	Social Awareness
	
	
	

	Clear social rules are taught and visually displayed.
	
	
	

	Include structure within unstructured times, e.g. teach simple games.  
	
	
	

	Awareness and peer support. 
	
	
	

	In some lessons the focus is altered to include teaching of social skills and understanding. 
	
	
	

	
	See IDP Unit 2: Social and Emotional Understanding.

	Sensory Sensitivities
	
	
	

	Minimum levels of background noise.
	
	
	

	Awareness about sensory sensitivity.
	
	
	

	Awareness of sensory overload and systems for allowing ‘chill out’ time.
	
	
	

	
	See IDP Unit 5: Sensory Perceptions and Responses

	Anxiety
	
	
	

	Awareness of the pupil’s developmental and academic profile including strengths and interests.
	
	
	

	Awareness of anxiety levels.
	
	
	

	Calming activities or objects to reduce anxiety.
	
	
	

	
	See IDP Unit 6: Know the Pupil


Inclusion Development Programme (IDP)

More information can be found at www.idponline.org.uk       

Communication and Interaction Specialist Teaching Team
Milton Keynes: Key Stage 1-5 Social Communication Friendly Classroom Audit

Appendix II

Early Years

Monitoring Sheet
Monitoring Sheet      

	Name:                             DOB:                          Class:                      Adult support:    

                   

	Date
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Outcome 1


	
	
	
	 
	 
	
	
	
	
	
	
	
	
	 
	
	

	Outcome 2


	
	 
	 
	 
	
	
	 
	
	 
	
	
	
	
	
	 
	

	Evaluation of outcome 1 
	

	Evaluation of outcome 2
	


Notes: 

· Evaluate progress: Evaluate in the daily box level of progress made by each child e.g. Red or X = no progress made; Amber or   (, some progress made (added comments e.g. with visual prompt V/P, verbal prompt –V/V physical prompt P/P); Green or (,  good progress made (achieving the outcome independently).

· Level 1 (quality first teaching) up to two outcomes can be set; level 2 -4 (quality first, targeted and personalised) one outcome should be set. 

· If a significant event occurs the back of the sheet can be used for a dated written comment. 

· Sheet can be adapted according to individual needs.

Glossary and Abbreviations

ADHD - Attention Deficit Hyperactivity Disorder  A group of behavioural symptoms that include inattentiveness, hyperactivity and impulsiveness. Attention deficit disorder (ADD) is a type of ADHD. Common symptoms of ADHD include: a short attention span; restlessness; being easily distracted; and constant fidgeting.

(Source: www.nhs.uk/Conditions/Attention-deficit-hyperactivity-disorder/Pages/Introduction.aspx Last accessed 29.08.11)

AAC - Augmentative and Alternative Communication Methods of communication which can be used to supplement or replace the more usual methods of speech and writing.  Also known as ‘communication aids’. Can be low-tech (such as simple communication boards or books) or hi-tech (such as speech generating devices, with symbols/words that the user can select in real-time, or pre-programmed messages).

ASD – Autistic Spectrum Disorder

Bercow Report The Rt Hon John Bercow MP was commissioned by the Labour Government to conduct a review of services to children and young people with SLCN.  The resulting report was published in 2008.

Boardmaker  Software which enables the creation of print materials, like communication boards, with Picture Communication Symbols™ (PCS) and other pictures and graphics.

CATs – Cognitive Abilities Tests  Roughly 70% of all secondary schools use CAT to assess their pupils on entry to Y7. They assess a pupil’s ability to reason with and manipulate the three different types of symbols that play a substantial role in human thinking: verbal – thinking with words; quantitative – thinking with numbers; non-verbal – thinking with shape and space.

Common Assessment Framework (CAF)  A standardised approach to conducting an assessment of a child/young person's additional needs and deciding how these needs can be addressed. CAF can be used by practitioners across a variety of services working with children, young people and their families.

Dyslexia  A learning difficulty that primarily affects the skills involved in accurate and fluent word reading and spelling.

Dyspraxia  Developmental dyspraxia is an impairment or immaturity of the organisation of movement. It affects the planning of what to do and how to do it. It is associated with problems of perception, language and thought. (Source: www.dyspraxiafoundation.org.uk/services/dys_dyspraxia.php Last accessed 29.08.11) 
EAL – English as an Additional Language

Early Support  A national programme to improve the way that services for young children with disabilities work with families.

EMA Network – Ethnic Minority Achievement Network
ECAT - Every Child a Talker  A national project to develop the language and communication of children from birth to five years of age. The project was set up after concern about the high levels of 'language impoverishment' in the UK, and how this affects children’s progress in school and chances in life.  

Leuven scales  A 5 point scale to measure both well-being and involvement. If there is a consistent low level of well-being and or involvement, it is likely a child’s development will be threatened. The higher the levels of well-being and involvement we can achieve for the child, the more we can add to the child’s development. (Source: www.plymouth.gov.uk/documents-ldtoolkitleuven.pdf Last accessed 14.12.14)
PALS - Playing and Learning to Socialise program  Consists of 10 weekly small-group sessions.  Social skills training includes lessons on greeting, sharing and turn-taking; as well as self-management training (dealing with stressful situations and managing angry feelings) using story-telling and puppets, video and role playing, plus using songs with actions.

PECS – Picture Exchange Communication System  An approach that uses pictures to develop communication skills. It is appropriate for children and adults with learning and communication difficulties including autism.
PHSE – Personal Health and Social Education

P Level  P scales describe the progress of pupils with special educational needs who are working towards level 1 of the national curriculum.

Portage  Milton Keynes Portage Service is for children aged between birth and three years who show a significant delay in their development. The Service works with parents to help their child develop through play.

Royal College of Speech and Language Therapists (RCSLT)  The professional body for speech and language therapists in the UK; providing leadership and setting professional standards.  It has more than 14,000 members. (Source: www.rcslt.org Last accessed 14.12.14)
Signalong  A course run by the Speech and Language Therapy Service to teach basic signing skills and increased confidence in supporting children to use sign.  For details, contact the Service on (01908) 209305.

SCD- Social Communication Difficulties

SLT Drop-in – Offered by the Speech and Language Therapy Service for Early Years/pre-school children.  Parents can take their children along for advice on their child’s speech, language and communication development, without having to book an appointment.  Through discussion at the Drop-in, the therapist and parent agree whether further input from the Service is needed.  For details of venues and times, contact the Service on (01908) 209305.

SMART – Specific Measurable Achievable Relevant Time-limited

Specific Language Impairment (SLI)
This is one of three terms often used to mean the same thing. The others are developmental language delay and developmental language disorder. These second and third terms refer to different groups of children, but specific language impairment refers to all children with marked problems in their grasp of spoken language. Specific language impairment (SLI) is the term used most widely. It does not include children who do not develop language because of intellectual or physical disability, hearing loss, emotional problems or environmental deprivation. It is used of children whose difficulties are with speech and language only. (Source: www.afasicengland.org.uk/publications/glossary-sheets/ Last accessed 14.12.14)

SpLD – Specific Learning Difficulties  Usually refers to difficulties with reading and spelling.

Team Around the Family (TAF)  A multi-disciplinary team of practitioners established on a case‑by-case basis to support a child, young person or family.
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*One of the many useful resources accessible from The Communication Trust website, http://www.thecommunicationtrust.org.uk/resources/resources/ Others include:

· Misunderstood - Information for those who want to find out more about supporting children and young people with speech, language and communication needs

· Universally speaking 0-5 - Gives advice and guidance on how to encourage communication in children aged birth to 5

· Primary and secondary school posters - Identify milestones that primary and secondary aged children are likely to be at with their communication

· Other ways of speaking - Looks at the different ways we communicate, especially those used by children whose speech is difficult to understand or have no speech

· SLI Handbook - A book written by I CAN and Afasic that explains what a specific language impairment is, gives advice and support and shows where to go for further information

· Raa Raa The Noisy Lion - A nursery pack has been created to support the Cbeebies programme, Raa Raa the Noisy Lion

· Listen up: it’s not just talking - Brand new FREE resources to encourage listening, understanding, interaction and play
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    Identifying and meeting social communication needs





Please note: Before using the FACT Plus, a child must be profiled using the FACT.








Step 1:  ASSESS


Complete profile using best fit approach





Refer to the Early Years FACT Plus Descriptors (p.14-17) and Sensory Descriptors (p27-29)


Choose descriptor statements which best describe the child’s level for each communication  and sensory area, involving


parents throughout the process





Complete the ‘Early Years FACT Plus Social Communication Descriptor Profile Form’ (p.18) and Sensory Descriptor Profile (p.30) to include the child’s age in


months and the level of functioning for each area





If the child profiles age appropriately across all areas, continue with Quality First Teaching (universal) strategies





Refer to the guidance on p.11-13 for next steps 





Step 2:  PLAN


Create a plan of action





Whatever the child’s level (1-4), 


set outcomes as appropriate in the following areas, 


and record on the outcome / review form:





Enabling environment / Universal strategies / Quality First Teaching�
�
Targeted provision�
�
Personalised provision�
�






Using the completed ‘Early Years FACT Plus (Social Communication) Descriptor Profile’, and ‘Sensory descriptor profile’, decide on which area(s) to target





Target only one or two areas at a time, see p.11.  The chosen target areas should be the ones which you think will have the most impact on the child’s development. See p.11-13 for advice on outcome-setting





Complete the ‘Early Years FACT Plus (Social Communication) Outcome and Review Form’ to record what you are going to do and how you are going to do it





Refer to the Strategies section for Early Years for ideas appropriate to the target area














Make sure you keep outcomes and strategies in place at a Universal level.  Add Targeted/Personalised outcomes and strategies





Carry out the plan of action to fit with your setting’s planning cycle, but for a minimum of four weeks











Step 3:  DO


Carry out plan of action





Review the child’s progress against the action plan, completing the Have we achieved the outcome(s) and how do we know? section of the ‘Early Years FACT Plus (Social Communication) Outcome/Review Form’





Step 4:  REVIEW


Review the child’s progress





Continue with universal strategies. Repeat FACT Plus outcome�setting and review cycle, perhaps choosing a different area to target. Once the child is deemed to be age appropriate in all areas there is no need to repeat the FACT Plus cycle. Continue to monitor the child as necessary








If the child profiled at Level 1 in the  majority of  areas, and has achieved the outcomes set so far





If the child profiled at Level 1 in the majority of areas, but is not achieving the outcomes set





If the child profiled at Level 3 or 4 in the majority of  areas





If the child profiled at Level 2 in the majority of areas.





Continue with universal strategies. Repeat FACT Plus outcome�setting and review cycle





In addition, discuss and agree with parents that a discussion will be had with the Specialist Teaching Team to decide the best way forward. This will be via the Specialist Teachers duty number Tel. 01908 657825 and may result in a request for Involvement from the Inclusion and Intervention Team.








Continue with universal strategies.  Repeat FACT Plus outcome�setting and review cycle


In addition, for F1 children, discuss the child’s profile with parents and on completion of the plan do review cycle advise them to attend the SLT Drop-In, with copies of your latest FACT Plus profile and outcome and review form.  For F2 children, after two cycles of plan-do- review contact the Specialist Teaching Team via the duty number Tel 01908 256578. 





Please note: Before using the FACT Plus, a child must be profiled using the FACT.








Step 1:  ASSESS


Complete profile using best fit approach





Complete the ‘Early Years FACT Plus Social Communication Descriptor Profile Form’ (p.18) and Sensory Descriptor Profile (p.30) to include the child’s age in


months and the level of functioning for each area





Refer to the Early Years FACT Plus Descriptors (p.14-17) and Sensory Descriptors (p27-29)


Choose descriptor statements which best describe the child’s level for each communication area, involving


parents throughout the process





If the child profiles age appropriately across all areas, continue with Quality First Teaching (universal) strategies





Refer to the guidance on p.11-13 for next steps 





Step 2:  PLAN


Create a plan of action





Whatever the child’s level (1-4), 


set outcomes as appropriate in the following areas, 


and record on the outcome / review form:





Enabling environment / Universal strategies / Quality First Teaching�
�
Targeted provision�
�
Personalised provision�
�






Using the completed ‘Early Years FACT Plus (Social Communication) Descriptor Profile’ and Sensory descriptor profile, decide on which area(s) to target





Target only one or two areas at a time, see p.11.  The chosen target areas should be the ones which you think will have the most impact on the child’s development. See p. 11-13 for advice on outcome-setting





Complete the ‘Early Years FACT Plus (Social Communication) Outcome and Review Form’ to record what you are going to do and how you are going to do it





Refer to the Strategies section for Early Years for ideas appropriate to the target area














Make sure you keep outcomes and strategies in place at a Universal level.  Add Targeted/Personalised outcomes and strategies





Carry out the plan of action to fit with your setting’s planning cycle, but for a minimum of four weeks











Step 3:  DO


Carry out plan of action





Review the child’s progress against the action plan, completing the Have we achieved the outcome(s) and how do we know? section of the ‘Early Years FACT Plus (Social Communication) Outcome/Review Form’





Step 4:  REVIEW


Review the child’s progress





Continue with universal strategies. Repeat FACT Plus outcome�setting and review cycle, perhaps choosing a different area to target. Once the child is deemed to be age appropriate in all areas there is no need to repeat the FACT Plus cycle. Continue to monitor the child as necessary








If the child profiled at Level 1 in majority of areas, and has achieved the outcomes set so far





If the child profiled at Level 1 in majority of areas, but is not achieving the outcomes set





If the child profiled at Level 3 or 4 in majority of areas





Continue with universal strategies. Repeat FACT Plus outcome�setting and review cycle


In addition, discuss and agree with parents that a discussion will be had with the Specialist Teachers Team to decide the best way forward. This will be via the Specialist Teachers Team duty number Tel. 01908 657825 











If the child profiled at Level 2, 3 or 4 in any areas





Continue with universal strategies.  Repeat FACT Plus outcome�setting and review cycle


In addition, for F1 children, discuss the child’s profile with parents and advise them to attend the SLT Drop-In, with copies of your latest FACT Plus profile and outcome and review form. For F2 children speak to the Specialist Teachers Team duty number Tel. 01908 657825 





Please note: Before using the FACT Plus, a child must be profiled using the FACT.








Step 1:  ASSESS


Complete profile using best fit approach





Complete the ‘Early Years FACT Plus Social Communication Descriptor Profile Form’ (p.18) and Sensory Descriptor Profile (p.30)  to include the child’s age in


months and the level of functioning for each area





Refer to the Early Years Descriptors (p.14-17) and Sensory Descriptors (p27-29)


Choose descriptor statements which best describe the child’s level for each communication area, involving


parents throughout the process





If the child profiles age appropriately across all areas, continue with Quality First Teaching (universal) strategies





Refer to the guidance on p.11-13 for next steps 





Step 2:  PLAN


Create a plan of action





Whatever the child’s level (1-4), 


set outcomes as appropriate in the following areas, 


and record on the outcome / review form:





Enabling environment / Universal strategies / Quality First Teaching�
�
Targeted provision�
�
Personalised provision�
�






Complete the ‘Early Years FACT Plus (Social Communication) Outcome and Review Form’ to record what you are going to do and how you are going to do it





Refer to the Strategies section for Early Years for ideas appropriate to the target area














Make sure you keep outcomes and strategies in place at a Universal level.  Add Targeted/Personalised outcomes and strategies.





Using the completed ‘Early Years FACT Plus (Social Communication) Descriptor Profile’, decide on which area(s) to target





Target only one or two areas at a time, see p.11.  The chosen target areas should be the ones which you think will have the most impact on the child’s development. See p. 11-13 for advice on outcome-setting





Carry out the plan of action, supporting the family at home with strategies and activities and/or during Children’s Centre sessions





Step 3:  DO


Carry out plan of action





Review the child’s progress against the action plan, completing the Have we achieved the outcome(s) and how do we know? section of the ‘Early Years FACT Plus (Social Communication) Outcome/Review Form’





Step 4:  REVIEW


Review the child’s progress





Continue with universal strategies. Repeat FACT Plus outcome�setting and review cycle, perhaps choosing a different area to target. Once the child is deemed to be age appropriate in all areas there is no need to repeat the FACT Plus cycle. Continue to monitor the child as necessary








If the child profiled at Level 1 in majority of areas, and has achieved the outcomes set so far





If the child profiled at Level 1 in majority of areas, but is not achieving the outcomes set





Continue with universal strategies. Repeat FACT Plus outcome�setting and review cycle





In addition, discuss and agree with parents that a discussion will be had with the Specialist Teachers Team to decide the best way forward. This will be via the Specialist Teachers Team duty number Tel. 01908 657825 








If the child profiled at Level 2 in majority of areas 





Continue with universal strategies. Repeat FACT Plus outcome�setting and review cycle


In addition, for all Early Years children, discuss the child’s profile with parents and advise them to attend the SLT Drop-In, with copies of your latest FACT profile and outcome and review form  








If the child profiled at Level 3/4 in majority of areas





Child aged 24 months





Completed the FACT Plus Profile for Early Years and it highlights skills at


Levels 3 and 4





Are these skills (at Levels 3 and 4) expected at age 24 months?





Yes





No





Discuss with parents/carers and Begin a Plan - Do - Review cycle of support for the child.


After one cycle of Plan-Do-review refer to the Speech and Language Therapy Drop-In


After two cycles of Plan-Do-Review contact the Specialist Teachers Team via the duty number  01908 657825





Discuss with parent/carer outcomes for developing skills that have been profiled at Level 2 within your setting





Begin Plan- Do – Review cycle of intervention for the child





Set outcomes for child (e.g. for Level 2 skills) and contact Speech and Language Therapist Service or Specialist Teachers Team duty number 01908 657825 if required for support to target skills at Level 3 and 4 as appropriate











Begin Plan – Do –Review cycle





When reviewing the child, if no progress has been made, choose different strategies to focus on and repeat Plan-Do-Review cycle.





If the child has made progress choose a different outcome and repeat Plan-Do-Review cycle. 
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